[image: image23.wmf]
[image: image24.emf] 

Class

of 2003

Class

of 2008

Class

of 2007

0

5

10

15

20

25

30

35



Student Reported Feelings of Depression 

Survey Results

Sad or hopeless, stopped doing things

Seriously considered suicide

Actually attempt suicide

Year 2000 

Risk 

Behavior 

Survey  

Results for 

Freshmen 

(Class of 

2003)

Year 2004 Youth 

Health Survey 

results for 

Freshmen 

(Class of 2008) 

and Sophomores 

(Class of 2007) 


[image: image25.wmf]

	

	
	


	
	PAINTING THE PICTURE

	
	


	
	[image: image26.wmf]


[image: image27.wmf]

Massachusetts Model Mission Statement
Massachusetts school counselors will develop and deliver counseling programs and services that provide all students with the requisite knowledge and skills for success in the academic/technical, workplace readiness, and personal/social domains. 

Goal 1: Academic/Technical Achievement:  In order to improve student achievement and promote a commitment to lifelong learning for all students, school counselors will provide programs, classroom-based interventions and group and/or individual counseling that:

Objective 1: focus on the development of attitudes, knowledge and skills necessary for success in higher education, the workplace and other post-secondary options.

Objective 2: use district/school data to design and deliver counseling programs and services.

Objective 3: are informed by participation on school improvement teams and the development of school improvement plans.

Goal 2: Workplace Readiness/Career Planning: To promote in all students a sense of purpose and an understanding of their unique interests, strengths and limitations, school counselors will provide programs, classroom-based interventions and group and/or individual counseling that:

Objective 1: assist students in making well-informed post-secondary decisions and plans.

Objective 2: focus on integrating academic, technical, and employability skill development.

Goal 3: Personal and Social Development: To promote the positive personal and social development of all students within a safe learning environment, school counselors will provide programs, classroom-based interventions and group and/or individual counseling that allow students to:

Objective 1: feel supported and safe at school.

Objective 2: develop interpersonal skills for positive social interactions.

Objective 3: understand their personal strengths and challenges.
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Introduction

“We need to know how to break the Model down, how to begin step by step.”

 ~ middle school counselor

The Massachusetts Model Implementation Guide is designed as an expansion of and support document to The Massachusetts Model for Comprehensive School Counseling Programs (available at www.masca.org). While the MA Model, which is based on the American School counseling Association’s National Model (ASCA, 2004), provides a theoretical framework for school counseling programs, this Implementation Guide is intended to provide practitioners with steps to take and tools to use to align a school’s counseling program with the MA Model.

Additionally, the Guide includes anecdotes and outcomes from districts involved in two different Pilot initiatives.  The first year Pilot included seven sites throughout Massachusetts.  The goal of this Pilot (which was funded through the Massachusetts Career Resource Network) was to provide technical assistance to sites willing to implement evidence-based curriculum ( e.g. Student Success Skills, The Real Game, and Second Step), collect data, and share their experiences for this Guide.  The second year Pilot, called the Life Science Career Development Project was funded by the Mass Biotechnology Council’s Educational Foundation (MBC) and involved six schools in eastern Massachusetts that were already connected to MBC through their Bio Teach program for science teachers.  MBC wanted to determine if counselors, using the MA Model and collaborating with their science department and career specialists from their Regional Employment Board, could impact science course enrollment rates and increase awareness of and interest in careers in the life sciences.  Counselors at these six sites received extensive professional development on career opportunities in the life sciences, collaborative leadership, curriculum development, and the use of data. 

The pilot sites were representative of the diversity of Massachusetts public schools: rural and urban settings; small and large districts; and elementary, middle, and high schools, both comprehensive and vocational/technical. The schools involved in these projects were:

Year One

Agawam Public Schools

Blackstone Valley Regional Vocational High School

East Longmeadow High School

Minuteman High School

Somerville High School

Springfield Public Schools

Wildwood Elementary School

Year Two

Brighton High School

Boston Latin Academy

Framingham High School

Marlboro High School

Minuteman High School

Somerville High School

We would also like to thank Monson High School, Monument Mountain High School, Hampshire Regional High School, Upper Cape Technical High School, and other colleagues at schools across the state for their input and ideas.

The Guide also captures the knowledge and experience of Massachusetts’ school counselors who have presented at MASCA conferences and school counselors from other states who are implementing the ASCA National Model.  Because this Guide is designed as a companion document to the Mass Model, it is helpful to have a copy of the Model available for reference as you read through the Guide. The MA Model is based upon the ASCA National Model, so we also encourage you to use the ASCA National Model Workbook (ASCA, 2004) for supplemental documents and templates. The ASCA National Model uses the historical comprehensive guidance terminology to describe the three domains as academic, career, and personal/social.  Massachusetts is moving towards slightly different language and refers to those same domains as academic/technical, workplace readiness, and personal/social.  Both sets of terms are used in this document, depending on whether the National Model or the Mass Model is being referenced.

Anecdotes from school counselors, written in italics, are interspersed throughout the document to give a counselor’s voice to Model implementation. Vignettes from the pilot sites are also throughout this Guide and are set off by an airplane icon.  In these ways, the Guide celebrates the successes of the pilot sites and the dedication of the participating school counselors to the profession while also acknowledging their struggles.  
Phase 1 – Assessing Your Current Program and Getting Started
Beginnings

This is an exciting and transformational time to be a school counselor, as we move towards standards-based practice and demonstrate how school counseling programs and activities impact a wide range of student outcomes.  The MA Model and this implementation guide provide a framework for making these transitions.  Congratulations to you and your school counseling program for taking on the challenge of Model implementation, which will enable you to better serve all students in your school.

There is a general consensus that moving to a comprehensive developmental school counseling program such as the MA Model can take several years, depending on the starting point.  The process is faster when school administrators, teachers, parents, and community members understand the reasons for the changes in practices and are supportive of the model and its mission.  Even when there are few supports in place, however, school counselors have been successful in adopting model components and as they document their impact, developing the support they need over time.

Implementing every aspect of the Model may seem like a daunting task to school counselors.  The experiences of the pilot site schools illustrate that each school needs to develop an implementation plan that will work for their specific building; however a number of non-negotiable variables should always be kept in mind.  The ultimate goal for a Model school counseling program is for it to:

· serve all students

· use data to drive decisions

· be standards-based

As schools begin implementation, remember that these elements represent the GOAL.  It is not possible to accomplish full implementation all at once.  Pick one or two areas to start with and build from year to year.  

This Guide is a resource for school counselors at any point along the implementation continuum.  As some readers begin implementing the Model in their schools they will most likely feel validated in discovering that they already have some components in place.  As one pilot site participant noted, “In putting together our presentation for the MASCA conference, we realized just how much we are doing and how far we have come.”  

The information contained in this section, Phase 1: Assessing Your Current Program and Getting Started, details work that must be done before a school counseling program can actually begin Model implementation.  If your school already has these pieces in place, skip to Phase 2: Aligning Your Program to the MA Model.

Pilot Assessment of Ideal Conditions for Model Implementation

Check off how many of the conditions below are true of your school, program, and counseling department.  You may also refer to the ASCA National Model Readiness Survey at www.cscor.org for more information on assessing readiness.  

1. 
School administrators who:

· share a vision for the direction of the MA Model for school counseling programs 

· understand the requirements of MA Model implementation

· regularly communicate and collaborate with the school counseling department

2. 
A school counseling program that:

· involves the entire student services team, and the school community as needed, in planning, implementing, and evaluating the program

· collaborates as a team while utilizing counselors’ individual strengths

· celebrates and builds upon its successes

· identifies program weaknesses and seeks to address them through professional development 

· uses data to plan and evaluate programs and interventions against goals and target outcomes

· documents and disseminates information about the program via calendars, pamphlets, newsletters, presentations, parent notices and/or a website

3. 
School counselors who:

· strive to reach and serve every student in the school

· help students achieve their academic/technical, workplace readiness, and personal/ social potential

· assume and develop their leadership and advocacy role within the school and community

· realize the critical role that they play in helping students to be successful in school and beyond

· are proactive, innovative members of school improvement teams

· advocate for students based on developmental needs

· deliver guidance curricula (both solo and in collaboration with teachers)

· identify or develop guidance lessons for teachers that support the general curricula (e.g., analyses of college/labor market statistics in math or social studies)

· communicate positively and effectively with administrators, teachers, students, parents and the community

· participate in professional development to advance their knowledge and skills 

· work from job descriptions that support the goals of the program

Assuming your school is starting from the point that the Model is completely new, here are steps to take.   

Step 1:  Establish regular meetings

· include all school counselors

· meet once a week at the school level and once a month at the district level

· start professional development; possible topics at this point could include using data, delivering curriculum, classroom management, and technology

Step 2:  Determine existing program strengths and weaknesses

· complete a program assessment (e.g., SCARS available at www.cscor.org and ASCA audit, available in the ASCA National Model workbook)

· have each counselor individually complete the above tool(s)

· compile results and share findings with the department

· create a document that outlines your program’s strengths and weaknesses (this document will become a reference point for your implementation plan)

Step 3:  Analyze existing curriculum 

· identify what guidance curriculum is currently being taught K-12

· use the CDE benchmarks (pages 5-9 in the MA Model) to indicate which benchmarks are covered in lessons already being taught  

· to learn why Massachusetts chose the MA CDE benchmarks as the standards in our Model, please see the box below


Step 4:  Conduct a Needs Assessment

Before selecting curriculum or interventions, it is important to conduct a needs assessment to help determine program priorities. The general process for conducting a needs assessment is as follows: 

· identify the questions that you want answered.  (e.g., What are the most common problematic student issues that need to be addressed? What CDE benchmarks are not being met in the existing curriculum?)

· find or develop a brief survey related to the question(s) above; if you develop your own, use a Likert scale so that information is easy to summarize. (For elementary, middle, or high school level needs assessments surveys, visit http://www.umass.edu/schoolcounseling/ surveys.htm)

· distribute the survey to the whole group you are interested in (e.g., all teachers, all families), or if this is not possible, distribute it to a random sample (e.g. one-half of all homerooms, one out of four of the students) 
· determine the survey outcome by analyzing your answers to find the average response to each question
For more information about survey development, go to: www.umass.edu/schoolcounseling/CSCORPower Points.htm to view a Power Point that explains this process in-depth.

 
[image: image1]One pilot site that met with some resistance about changing the school counseling program decided to conduct a large needs assessment survey.  They created a survey for parents, students, administrators and teachers. Results from the survey revealed widespread need for change.  The guidance director noted, “The needs assessment provided the superintendent with significant proof that major changes were needed in the guidance department services.  He saw that the students, parents, and teachers wanted change, even if some of the counselors and the principal didn't.”  

Step 5:  Assess current technology

To run an effective counseling program aligned with the Model, it is important to use technology to the fullest extent possible. The more that regular guidance office functions can be automated, the more time there is for direct student services.  Here are some key points to keep in mind regarding technology:

· every counselor needs a computer (this may take several years to fund)

· all counselors need to be trained in the applications of their district’s student information system

· counselors need to meet with the principal and technology coordinator to ensure that counselors have access to all pertinent data and information (e.g. attendance, discipline, grades, etc.)

· the counseling department needs to review various software applications that will facilitate their work in different areas (e.g., college admissions and career planning)

· guidance support staff job responsibilities need to be reviewed and aligned with Model-based job descriptions  

· counselors need as much professional development as necessary to bring their technology skills up to speed

Step 6:  Inform stakeholders about MA Model Implementation

You now have a document listing your programs strengths and weaknesses, existing curriculum, and a needs assessment. These can be incorporated into a written report or a Power Point presentation and shared with various stakeholders including: 

· faculty

· administration 

· school council

· school committee

· parent association meeting

Step 7:  Recognizing changes in the school counseling profession

For successful Model implementation to occur, school counselors must shift their thinking around a number of issues central to the profession: seeing how our work links to the educational mission of the school; using data to guide decisions; being responsible for delivering certain curriculum content; and assuming a leadership position in the school. With this kind of dramatic change comes resistance. Resistance is usually based in fear. Counselors may feel uncertain that they can handle these new responsibilities effectively, and thus may try to avoid them. Often, however, the fear is that students will not get the services they need if this new Model is followed. It is important for those who lead implementation efforts to be aware of and sensitive to the causes of resistance. Counselors need support and encouragement to tackle their new responsibilities. They need professional development and technical assistance. Without investing time into assisting counselors with their feelings about change, Model implementation will not succeed.

All training should be coherent, personal and continuous, but this is especially vital to improvements that ask educators not just to change their materials and techniques but to change their basic beliefs and the way they conceptualize their work… There must be continuing opportunities to consider, discuss, argue about and work through changes. Without this, the technical changes they are learning about are unlikely to make a deep, lasting impact on their practice.

Robert Evans, The Human Side of School Change (p.64)

Phase 2: Aligning your Program to the Mass Model

“I have been a counselor for 20 years. When I look back and think about how I used to have these kids in my office for half an hour each, telling them all the same thing over and over, that’s when I think, with the MA Model the possibilities are endless.” ~ high school counselor

Once your department has successfully completed all the steps in Phase One, you can move forward and begin implementing the MA Model!

Step 1: Building the Foundation

A school counseling program’s foundation serves as the base upon which the rest of the program is built.  According to the Mass Model, the school counseling program needs to have a clearly defined, results-driven focus that is directly linked to both the district’s and individual building’s school improvement plans. 

Implicit in the MA Model is the expectation that counselors follow ethical standards. MASCA endorses the ASCA ethical standards for school counselors (found on pages 142–149 in the ASCA National Model, 2nd ed.) and strongly encourages all counselors to follow these ethical principles in their practices. Professional development training in this area is critical for staying current on legal and ethical issues relevant to the profession.  

It is important to keep in mind that although a strong program foundation is integral for successful implementation of a comprehensive school counseling program, the foundation will be instituted differently in every school.

Develop a Mission Statement

“To succeed in implementing the Model, the counseling staff must first understand the purpose, philosophy and mission of the program.”

 ~ high school counselor

“It started with a discussion about what we want students to know and be able to do.”

~ elementary school counselor

When drafting a mission statement, keep the following points in mind:

· brainstorm ideas for mission statement with all counselors, although it is often more efficient to have only one or two people do the actual writing

· remember that mission statements are typically short (one paragraph) and articulate the importance of the school counseling program to student achievement and school improvement

· reference broad competencies that students will master as a result of their participation in the program

· acknowledge the needs of the students, school, and community

· reconvene all counselors to fine tune the mission statement to reflect the current goals and strengths each year

· the ASCA workbook also has tools to make this process more efficient (pages 11-13) and has eight sample mission statements on page 23

	Sample Mission Statements from Massachusetts Schools

District-wide:  (Instead of having separate mission statements from each school, counselors in one school district worked together to create the following.)  “The schools’ guidance counselors, in partnership with students, parents/guardians, staff, and the community, promote the development of each student’s potential. Through a proactive, comprehensive and developmental guidance program, the counselors assist all students in realizing their abilities, needs, interests, and goals as they transition through the educational process to become successful members of society and life-long learners.”

Elementary School: “The school counseling department’s mission supports the school-wide mission to help students become caring, creative and competent learners who are prepared for secondary school.  The Counseling Team’s mission is to address students’ academic, career, and personal/social needs in order to help them with their educational successes, by working collaboratively with parents, teachers, and school administration.”

Middle School: “The mission of Guidance and Student Support Services is to enable all students to acquire the competencies necessary to function and contribute in a changing society. Guidance and Student Support Services, when fully implemented, will provide counseling services that meet the academic/technical, workplace readiness, and personal/social needs of all students; communication with parents, staff, and community resources regarding student issues; and programs that support the goals of each school and district.” 

High School:  “Our mission as school counselors is to provide a comprehensive program that will assist all students in acquiring the skills, knowledge and attitudes needed to become effective students, responsible citizens, productive workers and lifelong learners. The school counseling program addresses the academic, career, and personal/social needs of all students, and has a commitment to supporting every student’s unique abilities and to valuing diversity.” 


CAUTION:  Limit time spent on mission development to no more than two meetings. It’s easy to get bogged down with this step, but remember, action is even more important than theory!


[image: image2]The experiences of the schools involved in the implementation project suggest that a shared mission statement is critical to program success. While the MA Model mission statement (printed on the first page of this Guide) provides a focused direction for Massachusetts’ school counseling programs, individual programs benefited from creating their own mission statement.  
Counselors at one pilot site realized that the lack of a shared mission contributed to the sense of isolation they felt within the school and impeded implementation. In contrast, another pilot site, which had built its school counseling program around a “team” philosophy, set out to develop a mission statement that connected with the school at-large. They believe this eased transition to the MA Model and promoted support within the school.  

Determine Counseling Program Priorities

As schools begin to think about Model implementation, counselors should work together to identify a select number of benchmarks to address at different grade levels. There are simply too many benchmarks to concentrate on, especially at the beginning stages of Model implementation. Based on the needs of students and staff, and in light of available resources and time constraints, school counseling programs must begin by deciding not only which benchmarks to address but when, why and how. School counselors at the pilot sites were asked to identify just one or two benchmarks they hoped to impact that year. The selection ideally is based on a needs assessment.  Gradually, as new interventions and curriculum are developed, a scope and sequence of which benchmarks are addressed at different levels will evolve. Documenting benchmark goals annually is important for planning and evaluation. 

The following process will assist you with determining priorities and in gradually developing a scope and sequence for your curriculum:

· meet as a department to determine department priorities 

· list on chart paper what students need and what they should know and be able to do, using needs assessment data, MA Curriculum Frameworks, and the ASCA National Standards

· reference the CDE benchmarks and link them to these identified priorities

· brainstorm ideas for lessons or interventions to address each priority and put each idea on a post-it

· on a large chart, with a section for each grade, stick post-its at the grade level where priority/ lesson will be addressed

· convert all of this information to a formal scope and sequence chart

The tables on the next page, which show both a blank version that can be modified and expanded and an example filled in, are based on a planning tool found in the ASCA National Model Workbook (p.27).

Template for Guidance Curriculum Planning

	
	CDE Benchmarks/State Curriculum Frameworks/ASCA National Standards
	Lesson/Intervention Titles

	Grade 
	Related student competency you want to address.
	Classroom guidance lesson title


Sample Guidance Curriculum Scope and Sequence  

	
	CDE Benchmarks
	Lesson/Intervention Titles

	Grade 5
	In the academic/technical domain students will develop and demonstrate:

 Organizational skills for career and life management. (A2-3)

Critical thinking skills to use and evaluate information.  (A2-4)
	Outlining and Concept Mapping  Students chunk most important ideas from lessons on note cards and create a “location memory peg system.”


	
	CDE Benchmarks
	Lesson/Intervention Titles

	Grade 11
	In the academic/technical domain students will:

Develop technical literacy for career and life management. (A2-5)
	Previewing the FAFSA Online

In the computer lab, students work in pairs to answer guiding questions and develop new questions for the counselor.

	Grade 11
	In the workplace readiness domain students will: 

Modify career management tools. (W1-5)
	Career Plan Review with Advisors

Students review their plans with teacher/advisors using a checklist developed by the counseling department.

	Grade 11
	In the personal/social domain students will:  

Develop skills in interacting positively with others. (PS2-1)
	Mock Interviews

Students role-play college interviews with student volunteers from area colleges.


Once you have your basic curriculum outlined, you can then crosswalk what you are doing (or plan to do) with other relevant standards, benchmarks, or frameworks. The MA Model has a crosswalk between the CDE Benchmarks and the MA Curriculum Frameworks (pp. 6-10) as a resource. An ASCA crosswalking tool is also available in the ASCA National Model, 2nd ed. (p. 114) and in the Workbook (pp. 24-26).

Crosswalking Template for ASCA Standards, CDE Benchmarks, MA Curriculum Frameworks, and District Curriculum

	
	
	
	
	District Curriculum

	Domain
	ASCA Standards
	CDE Benchmarks
	MA Curriculum Frameworks
	Grade
	Grade
	Grade
	Grade

	Academic
	Standard 1: Students will acquire the attitudes, knowledge and skills that contribute to effective learning in school and across the lifespan.
	A1, A2
	ELA Guiding Principles A1-2, A2-1; Math Guiding Principal A1-2

 
	
	
	
	


It is valuable to be able to demonstrate how school counseling interventions link to the Massachusetts Curriculum Frameworks.  When school counselors can show how the guidance curriculum supports academic achievement it helps align their department’s goals with the mission of the school, assists in determining what kinds of data to collect, and gives counselors a “foot in the door” for getting into the classroom. The following chart is the ASCA National Model Workbook version of a full K-12 crosswalk for guidance curriculum for academic standard A.

ASCA National Model Curriculum Crosswalking Tool Academic Development, Standard A (Mark the standards/competencies currently addressed (Y) and those you intend (I) to address.)

	ACADEMIC 
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12

	SC K-12.2.1 Academic Development:  Standard A

Students will acquire the attitudes, knowledge, and skills that contribute to effective learning in school and across the life span.

	Improve Academic Self-Concept

	Articulate feelings of competence and confidence as a learner
	
	
	
	
	
	
	
	
	
	
	
	
	

	Display a positive interest in learning
	
	
	
	
	
	
	
	
	
	
	
	
	

	Take pride in work and in achievement
	
	
	
	
	
	
	
	
	
	
	
	
	

	Accept mistakes as essential to the learning process
	
	
	
	
	
	
	
	
	
	
	
	
	

	Identify attitudes and behaviors which lead to successful learning
	
	
	
	
	
	
	
	
	
	
	
	
	

	Acquire Skills for Improving Learning

	Apply time management and task management skills
	
	
	
	
	
	
	
	
	
	
	
	
	

	Demonstrate how effort and persistence positively affect learning 
	
	
	
	
	
	
	
	
	
	
	
	
	

	Use communication skills to know when and how to ask for help when needed
	
	
	
	
	
	
	
	
	
	
	
	
	

	Apply knowledge of learning styles to positively influence school performance
	
	
	
	
	
	
	
	
	
	
	
	
	

	Achieve School Success

	Take responsibility for their actions
	
	
	
	
	
	
	
	
	
	
	
	
	

	Demonstrate the ability to work independently, as well as the ability to work cooperatively with other students
	
	
	
	
	
	
	
	
	
	
	
	
	

	Develop a broad range of interests and abilities
	
	
	
	
	
	
	
	
	
	
	
	
	

	Demonstrate dependability, productivity and initiative
	
	
	
	
	
	
	
	
	
	
	
	
	

	Share knowledge
	
	
	
	
	
	
	
	
	
	
	
	
	


Step 2:  Aligning Delivery of Services and Interventions with the MA Model

Program delivery is comprised of four equally critical components: Responsive Services, 

Guidance Curriculum, Individual Planning and System Support. The first three components deal with direct services to students; they are the primary ways counselors assist students in acquiring competencies and achieving academic success.  The fourth and equally important component, System Support, deals with management and collaboration efforts required to support and implement the school counseling program so that all students may benefit from the program.


[image: image3]Because of historical practice, some pilot sites found it difficult to shift time away from Individual Planning and Responsive Services to Guidance Curriculum and System Support. Counselors later reported, however, that devoting time to Guidance Curriculum and System Support were critical to providing equitable delivery of school counseling services and functions. 

Responsive Services  
Providing responsive services to students has historically been a focal point of school counselors’ work.  Many counselors are concerned about being able to continue to meet the needs of their students while managing the competing demands for curriculum delivery. Pilot sites found that the following strategies helped to make responsive services more efficient: 

· find out how much time is spent delivering responsive services

· identify the “frequent fliers” who are taking up a disproportionate amount of time and brainstorm alternative ways to meet their needs

· set a goal that responsive services will take up no more than 25-40% of each counselor’s time

· establish clear guidelines for what kinds of counseling services school counselors will provide

· establish a policy that students must make an appointment to see a counselor and stick to the policy! 

· work with the principal and other school personnel to support the notion that students should not be seen “on demand” unless it is an emergency (this may be a new practice that will require a culture change)

· determine crisis procedures and personnel responsible for different types of emergencies (health crises to nurse, behavioral crises to administrator and then counselor, and so on) 

· set up drop-in times during which students may ask quick questions (e.g., in the lunchroom or after school)

· assign one counselor, skilled in crisis management, to serve as the program crisis counselor, while all other counselors do classroom curriculum and see students by appointment

· rotate responsibility for crises on a daily basis, so all counselors manage some crises but no one is dealing with them every day

· develop partnerships and resources in the community to use for outside referrals

· learn about the “solution focused brief counseling model” and start using this approach   


[image: image4] Pilot site counselors had to wrestle with changing their usual way of working in order to balance the demands for responsive services with the new demands of Model implementation.  Many learned to distinguish between student situations that required immediate care and those that were not urgent.  In non-urgent circumstances, counselors often asked students to make an appointment during a time that the counselor had scheduled for individual counseling.  Other counselors developed relevant pre-counseling activities (e.g. journal writing or readings on counseling issues) that would keep students proactively engaged while they waited for a counselor to finish a guidance group or classroom lesson.

Guidance Curriculum

Because of the need to reach all students more often, classroom-based guidance interventions are not an option, they are a requirement of Model delivery.  For many school counselors, it is this aspect of the MA Model that presents the biggest challenge and represents the greatest change in their job duties/role.  While school counselors are comfortable working with students individually and in small groups, classroom-based curriculum delivery may be new for some.  The challenges and rewards of this shift will be addressed throughout this guide.  
With program priorities established and linked to curriculum interventions, and crosswalking completed (Step 1, Foundation), the curriculum component of the Delivery System is ready to be mapped out. 

The work for counselors at this phase is to:

· determine what curriculum will be used to help students attain the competencies outlined in the scope and sequence chart, using research-based interventions where possible

· partner with the administration and teachers to determine when and where these lessons will be delivered

· get professional development on topics related to best teaching practices for counselors, for whom teaching may be a new skill


[image: image5]At one LSCD pilot site, the principal granted release time for the school counselor and Health Foundations teacher to work off-site for a day with the career specialist assigned to the school. Together they created a two-week scope and sequence for career guidance lessons that will be integrated into a Health Foundations course in future years. The principal and counselor have already envisioned that a similar curriculum can be replicated for the high school’s three other Career Pathways foundation courses.

How to Choose Appropriate Curricula
Counselors make choices that can have profound effects for the students with whom they work.  For every curriculum that is implemented there are often several others that could have been used, and determining which materials are best is a big decision. It can be extremely time-intensive to develop a guidance curriculum that is research-based, developmentally appropriate, includes information about scope and sequence, meets benchmarks and competencies, and engages students.  This is why many counselors purchase or find curricula at conferences or on the Web.  It is important, however, to use discretion when choosing curriculum.  The resources listed below identify curriculum materials that currently have research supporting their efficacy. Choosing and using the best possible curriculum materials available is critical to program success. System support for the program, particularly scheduled time for content delivery, depends on valid and successful outcomes. 

Sources of Information: 

Evidence-Based Practices in Education and Mental Health

	Source
	Types of Interventions Evaluated
	Web Address

	What Works Clearing House
	Wide range of interventions including Character Education
	http://www.whatworks.ed.gov/


	National Center for Chronic Disease Prevention and Health Promotion


	School-based prevention/health promotion interventions 
	http://www.cdc.gov/HealthyYouth/


	U.S. Department of Education's Office of Safe and Drug-Free Schools


	Programs that promote safe and drug-free schools.
	http://www.ed.gov/about/offices/list/osdfs/index.html


	Substance Abuse and Mental Health Services Administration’s National Registry of Evidence-based Programs and Practices


	Wide range of programs related to substance abuse prevention and mental health promotion
	http://modelprograms.samhsa.gov/


	Collaborative for Academic Social, and Emotional Learning
	Programs that enhance academic achievement through personal/social interventions
	http://www.casel.org


	Center for School Counseling Outcome Research
	The National Panel for Evidence-Based School Counseling information 


	www.cscor.org



One of the major goals of the Model implementation project was to put into practice research-based curriculum materials.  Project participants were provided with training about two guidance curricula: Student Success Skills (SSS) and The Real Game (TRG).  SSS has been evaluated by the National Panel for Evidence-Based School Counseling and found to be a “promising practice.”  TRG has been evaluated by CSCOR and was found to positively impact pro-social skills, future orientation, self-efficacy, and school engagement, as well as content knowledge related to careers and the world of work.  Most of the pilot sites chose to use one of these two as their guidance curriculum during spring of 2006.   

Student Success Skills is designed for grades 4-10 and addresses several personal/social and academic-technical competencies.  The Real Game materials, for grades K-16, address several workplace readiness competencies while developing life skills and a sense of educational relevance. Although every site had to adapt lessons to fit the time frame available, many noted promising results. For the most part, counselors rated each of the two curricula favorably.  In addition, students, teachers, and guidance directors gave positive feedback. 

Individual Planning

“Since we already have a relationship from being in the classroom, I feel more connected to the students and they seem to feel freer to see me about career planning issues.” 

~ high school counselor
Individual planning has traditionally been seen as a central task of school counseling. However, meeting individually with students to discuss choices such as course selection and transition plans (be it from middle to high school or high school to post-secondary) is a time-intensive process. As one pilot site counselor noted, “Career planning involves more than choosing an occupation or a college major in junior or senior year.  Career planning includes being informed that choices are available, developing knowledge and skills to make good decisions, and knowing where to access information to use now and later.”     

Although counselors devote a great deal of time to individual planning, the problem with the current mode of delivery is that school counselors often:

· fail to reach all students

· waste time providing the same information over and over

· don’t have a formal process in place to ensure that all students benefit from their expertise

To more effectively and efficiently meet the needs of all students, a shift in the delivery method for individual planning is needed, away from one-on-one towards large groups.  Once all students have the basic necessary information, then individual planning session can be shorter yet more personalized and productive.

To align your individual planning program with the MA Model:

· develop career guidance lessons that teach the basics to everyone (i.e. information about graduation requirements, the PSAT and SAT, college admissions, job opportunities, web resources, etc.)

· develop and institutionalize a career planning tool that allows students to graph their progress over time (see www.doe.mass for an example of a career planning tool)

· build a system or schedule for how and when each student will get individual attention regarding his or her “career plan”

· conceptualize how teachers and parents can give students feedback about their career plans

· determine where career plans will be housed (i.e., paper vs. electronic)
Step 3:  Aligning the Management System

The Management System helps school counselors organize their department in a way that facilitates better delivery of services to all students. To accomplish this goal:

· develop a list of current functions that are non-school counseling related and then meet with administration to see how these tasks might (perhaps gradually) come off your plate
· as a department, gather and record baseline district data (e.g., MCAS scores, graduation rates, post-graduation placement rates) from the MA DOE website (www.doe.mass) 
· review building data (e.g., discipline rates, attendance rates, and course enrollment patterns)
· gather all dates for guidance-related activities for the entire school year and mark on the Master calendar
Management Agreements  
Management agreements allow counselors to work on projects and activities related to Model alignment. Meet with your principal and discuss the amount of time you will need to implement all of the activities listed in phases one and two.  Detail this information in a formal management agreement and have everyone involved sign it.  (For sample management agreement plans, see the ASCA National Model Workbook, pages 85-89.)
Job Descriptions

Clear job descriptions and evaluation tools are essential for successful Model implementation.  Rewriting school counselors’ job descriptions may be one of the first steps schools decide to take when implementing the Model, while other districts may find it more advantageous to implement the Model for a time before creating new job descriptions.  In either case, it is important that job descriptions articulate school counseling duties in direct relation to implementing the counseling program and achieving student outcomes.    

School counselors at the pilot sites discovered certain courses of action that assisted them in creating workable job descriptions, including:

· working together with school administrators to review and revise counselors’ job descriptions

· asking the union about the process
· moving in a direction that aligns with the MA Model evaluation materials
· working within the constraints of the union contract and school board policy
· paying attention to the formal and informal politics at their specific site
· connecting with key people (potential naysayers are especially important) early on in the process to gather information and share ideas
School counselors who reported being most effective and satisfied in implementation had job descriptions that not only were tailored to the Model but to their individual strengths as well.  As a case in point, one counselor’s job description was modified to allow her to dedicate a significant portion of her time to the “senior seminar” designed to assist seniors with postsecondary transition planning. The other counselors in the department supported this change in job description because they also were able to dedicate their time to aspects of the program tailored to their strengths. 

The table below and the ten professional school counselor performance standards described in the MA Model (page 11) can serve as a basis for writing professional school counselor job descriptions


Step 4:  Aligning Accountability Practices with the MA Model

Accountability involves measuring student outcomes, evaluating and modifying program components, and disseminating results.  Steps to align your program’s accountability practices with the MA Model include:

· use what already exists, including web sites, newsletters and Power Point presentations, to share your new mission, goals, and scope and sequence process

· develop a strategic plan for implementing the Model over several years; this plan can be used to keep yourself/your department accountable for progress made towards full implementation

· identify which accountability practices are already in place (e.g., collecting pre/post test data, determining student outcome data, writing annual reports)

Using Data 

Gathering data about the outcomes related to school counseling programs and interventions does not have to be a difficult process. When you assess learning and skill development in classroom guidance, small groups, and individual planning sessions, you are generating basic sets of data that can be used to document the effectiveness of those interventions. If the data suggest that the interventions are making a difference in terms of student outcomes, it makes sense to share that information with stakeholders and to continue to do what works. If the data don’t find evidence that changes in behavior, learning or skills have occurred, it may make sense to measure outcomes in a different way, to consider the possibility that the intervention isn’t having the impact hoped and to discontinue it, or to revise the intervention so that it is more effective. 

Here is a streamlined process for using data, revised from Dimmitt, Carey & Hatch (2007) and Kaffernberger & Young (2007):

1. Identify your question

a. What is most important to know about? 

· choose a question that really makes a difference for your students 

· choose a question that is linked to the mission of your school and program

· does the question excite your colleagues? 

· is the question significant enough to sustain your enthusiasm over time?

b. Start with one question, but add other questions once you have data gathering systems in place and are comfortable with the process

c. Good places to start: 

· achievement gap remediation

· evaluation of a school counseling program intervention 

· student academic outcomes  

2. What data do you need in order to answer your question?

a. Does the data already exist in the district? 

· achievement, attendance, discipline and course taking data are often already in the school’s data management system

b. Data about your outcomes will be more powerful if it is measurable in concrete ways such as the following:

· student performance on pre/post-tests or other assessments of knowledge and skill related to your intervention

· behavioral change data such as the increased use of the career center (based on a sign-in sheet), increases in college applications, more scholarships applied for and awarded, more rigorous course taking, frequency of mediations, etc.

· standardized test scores (state and other local assessments)

· attendance

· discipline events

c. How will you gather new data, if that is needed?

· do you need to find or develop a pre/post-test for a guidance curriculum?

· do you need to find or develop a survey? (see http://www.umass.edu/schoolcounseling/PPTs/Developing%20Surveys.ppt, for more information about how to do this)

· do you need to find or develop a system for observation of behaviors?

d. how will you get administration, student, and parent permission to use data in an ethical and confidential way? 

e. what is your timeline for the data gathering process?

3. How can you use your data so that your question is answered? 

a. The basic approach to data analysis is to make appropriate comparisons between two or more groups of data.

· the data must be on the same scale (raw data, percentages, average scores or means, ratios, probabilities and so on) in order to be compared

· there are specific statistical tests that are appropriate for each type of comparison, so consultation with colleagues or community members who know math or statistics may be necessary at this stage

b.  It may be useful to compare and contrast data from different groups of students within a school, which is called disaggregation. Data can be disaggregated by a wide range of groupings including:

· gender
· socio-economic status
· race/ethnicity
· language
· Special Education status
· English Language Learner status
· grade level
· achievement quartile
4. How will you use your results?

a. Who can you present the data results to?

· school colleagues

· administrators

· students

· parents and community members

· school boards

· other school counselors (at professional meetings or state conferences)

b. What goes in a results report?

· your question 

· the reasons the question is important 

· what data was collected and from whom

· how data was collected and what measures or instruments were used

· the most important findings 

· what you plan to do with the findings

· your contact information

c. How can you present the results to others?

· write a brief report or handout about results

-one page is best

-use at least one visual representation

-color is more interesting, but can create problems if reproduced in black and white later

· present using PowerPoint

-the general rule is one slide a minute

-no more than two to three points per slide

-Too much animation distracts from the content

· create charts or graphs showing data results (Excel creates graphs easily)

· talk about the results

· put on a website

· include in a district data report

d. How can you use the results to impact what you are doing?

· what did the data results suggest for your work? 

· what did the data results suggest for your students?

When first starting a data project, there may be several new skills that are needed. Many high school students are proficient in these areas, and providing an opportunity for academic credit, internships, or work experience can be a win-win situation for all involved.  Partnering with counselor education programs that have students needing practicum and internship experiences is another way to collaborate on data projects.  

Phase 3:  Beginning Implementation

“Until looking backward or ahead, we see that victory lies not at some high place along the way, but in having made the journey, stage by stage.”  ~Yom Kippur prayer

Step 1:  Foundation

Beginning implementation in the Foundation area includes:
· sharing your foundation materials with various stakeholders so they better understand how school counselors are contributing to student achievement

· publishing the guidance program’s mission, priorities (based on CDE Benchmarks), and scope and sequence chart in a parent newsletter, on a web site, and in a handout to faculty

Step 2:  Delivery

“I see the opportunity for contact with a larger group of students as so valuable.  Presenting in the classes helps us to not only see the students’ ability to grasp the material, but also how they work within group settings with peers.”

  ~ middle school counselor

“As hard as it is to stay on top of planning for classes, it is so valuable to have regular contact with my students.  I pick up on things that would have taken all year to figure out in my office.”

 ~ high school counselor

Responsive Services

Beginning implementation in Responsive Services includes:

· publishing your referral process and review with students and faculty to help facilitate more efficient services

· tracking time spent, students seen, and issues addressed and notice trends in this data

· identifying topics for small groups and begin facilitating these groups

· developing partnerships with outside agencies and publish a resource guide for mental health and social services available in your area

· making referrals to outside agencies where appropriate 

· implementing solution focused brief counseling

· striving to have responsive services comprise no more than 25-40% of your time (depending on level)

Guidance Curriculum   

 “In the beginning, we were in panic mode about going into the classroom.  We wondered how to make it all work.  We shared everything: every success or failure, or thing that worked, or resource we found online.  We got a lot closer.  There were no more individual agendas; there was just our agenda.”  ~ high school counselor

In Phase 2, a curriculum scope and sequence was developed with lessons for each grade level in areas that were identified as priorities. Now the task is curriculum delivery. To make delivering classroom guidance seem less intimidating, consider breaking the task down into the following components:

· planning (i.e. personalizing existing curriculum materials to create lesson plans and developing learning evaluation materials such as pre/post tests)

· delivering (i.e. finding access points for getting into the classroom and managing behavior)

· evaluating student outcomes

Guidance Curriculum Plans  

Across the board, Massachusetts school counselors found that curriculum delivery was more effective and better received when it was planned and, ideally, delivered in collaboration with classroom teachers.  In addition, communication with colleagues, parents, and students about the goals and outcomes of the curriculum was important in motivating students to participate, and in generating systemic and community support.

Whether the delivery of guidance lessons begins in the classroom or in large group assemblies, be sure to document and evaluate outcomes, even if all that is used is a three question pre- and post-test. When school counselors measure outcomes and demonstrate results, colleagues understand the value of the work and are more likely to provide student access and class time, buy-in from administrators is more likely, and there is more support for classroom-based interventions.

Guidance Curriculum Delivery

Options for access points for curriculum delivery:

· school counselor teaching 
· counselors co-teaching
· teachers and counselors co-teaching
· integrating content in to existing student events
· integrating content into existing classroom curriculum

[image: image6]The following story of a school counseling team at a large, urban high school pilot site provides an example of how linking the Delivery System with the Program Foundation can support student achievement and help others to understand the value of the school counseling program.  This team had already begun using calendars, analyzing and sharing data, and had presented their vision and goals at school committee and other governance meetings.  With such foundation components in place, the counselors were able to begin implementing their newest delivery component, classroom based lessons. Counselors requested that teachers stay in the classroom during their lessons on such topics as individual goal setting and planning not only for the support they would provide, but to educate the teachers about the lesson’s content value.  Pre- and post-assessments were developed and used to document student gains. Teacher comments about the curriculum were also collected and shared with administrators. The results were so positive that the curriculum was expanded to reach more students that same year. 

Bolstered by their initial successes, these school counselors set out to see if they could positively impact students’ 10th grade MCAS scores.  To do this they implemented a standards-based guidance curriculum, Student Success Skills (SSS), designed to help students develop important academic, social, and self-management skills essential for student success. Two counselors and the math department chair attended an SSS training. Next, the counseling and math departments began working together to integrate SSS into the 9th grade math curriculum for the following year. In addition, over the summer, a 9th grade counselor also worked with the principal to create a “ninth grade transitions” course incorporating SSS into the student orientation curriculum.  In just one year the school counseling team was able to made significant progress with Model implementation due to having established a solid program foundation. 


[image: image7]Pilot site counselors paired with a teacher to integrate guidance lessons with that teacher’s subject area. While health class is an obvious place to start, other disciplines are relevant as well.  Calculating grade point averages in math class, analyzing economic and labor market trends in social studies class, or writing college essays and resumes in English class are some other examples. 


[image: image8]One vocational high school pilot site that had historically conducted college advising individually (based on teacher, parent or students’ self referrals) decided to deliver college information to students school-wide in a series of classroom presentations.  For the first time, every student in the 11th grade learned how to:


· evaluate post-secondary education options (i.e., certificate, associate and bachelors degree programs as well as apprenticeship training opportunities)

· assess scholarship applications and the FAFSA

· use the Internet for college and scholarship information

· make use of time management techniques for all of the above


[image: image9]At one LSCD pilot site, the enthusiasm and data generated by the counselors during the first year was so positive that the Director of Guidance was able to get funding for a new position called “resource counselor.” During the second year of the project, the resource counselor developed curriculum and co-taught career exploration lessons with Biology teachers. She then conducted individual planning sessions with each of the students who participated in the group lessons. She also collected pre and post-test data for each LSCD activity and was able to demonstrate the impact of her interventions in a chart format.

[image: image10]One site that began using the Real Game (TRG) career development materials demonstrated through their post-test outcomes that students knew more about the world of work and were more likely to say that they understood the relevance of academic classes for their future careers. School counselors presented these results at a staff meeting, and when the counselors requested class time for TRG the following fall, teachers and administrators were more supportive of providing counselors with curriculum time.  

Managing Student Behavior

 “My colleagues are torn about disciplining their ‘counselees,’ but I see it as a valuable opportunity to work on behavioral issues and promote mutual respect.”   ~ high school counselor

Managing student behaviors in the classroom is an ongoing educational issue that can be a challenge for counselors if they are not in the classroom on a consistent basis, don’t know the classroom rules and dynamics the way the teacher does, and are new to teaching. However, counselors in the pilot sites generally found that their fears about this part of teaching were not realistic. They were able to sustain positive one-on-one counseling relationships with students AND discipline them if necessary in a classroom setting.  Students are fully capable of knowing and understanding that your role is different in your office and in the classroom.  Some basic guidelines include:

· when possible, check with teachers before going into a classroom about their rules and expectations and for suggestions about particular groups of students

· tell students at the beginning of the class what behavior you expect

· take the time to have a private, follow-up conversation in your office after you have disciplined a student for inappropriate behavior, creating an opportunity to help the student improve classroom behavior in other settings

· read books on behavior management

· observe effective teachers

· provide interesting and relevant lessons

· establish a relationship with each student

· be consistent and fair


[image: image11]In one pilot school, the school counselors asked teachers whose styles the counselors respected if they could observe classes to “pick up a few pointers.”  This approach proved helpful for both the counselors individually as well as for the counseling program as a whole, as the counselors met regularly to exchange strategies and to compare notes with one another.

School counselors found that a few key adjustments in delivery can make a big difference when it comes to classroom management.  When students found the Brain Gym activity from the Student Support Skills curriculum to be “silly” and were unwilling to participate, one middle school counselor got creative. “I decided to solicit a student to help me and put us in teams for a little friendly competition, and within weeks we had success.”  Another counselor found that students were more likely to stay engaged for the entire class period when she added personal examples to the lessons.

Elementary school counselors in one pilot site chose to co-teach with classroom teachers. School counselors had tried teaching during the teacher’s prep period but when too many discipline issues surfaced, the counselors began to worry that enforcing discipline would change their relationships with students.  With teachers remaining in the classroom, counselors had assistance if needed and learned a few classroom management strategies as well.  For example, one teacher offered to review the counselors’ lesson plans beforehand and assign seating that would best facilitate delivery of the lesson.  
In some cases classroom management was a matter of perspective.  One group of high school counselors found themselves dealing more frequently with classroom management issues after their amount of time in the classroom shifted.  “We used to go into the classroom once a month.  This year we were able to take advantage of a schedule change that put us in the classroom much more often.  Issues of behavioral management surfaced and we found ourselves having to discipline students.”  These counselors found that thinking of the class as a large group counseling session helped.  The need for discipline was a counseling issue and a teaching moment.  As one school counselor noted: “You set the stage by starting a class the same as you would a group by asking, ‘Why are we here and what are we doing?’ ” 

Evaluating student outcomes

Steps for analyzing student outcomes and lesson effectiveness include:

· write a quick set of notes to yourself, as soon as the class is over, about what worked well and what areas are in need of change

· analyze pre and post-test results to see if students learned the intended material or achieved the learning outcome goals

· provide and receive feedback from a co-facilitator (if you co-taught the lesson) to gain insights about ways you both could improve practice

· tape yourself delivering a lesson or ask a peer to observe you and offer suggestions   

· use department meetings to share effective teaching practices and success stories

Taking the time to measure student learning may seem like it takes away from direct services, but demonstrating that your interventions are impacting student knowledge, skills and behaviors is crucial for students, administrators, and your program. When we measure student learning we get information for students, parents, teachers, and ourselves about what students know, how effective the materials are, and what still needs to be done.

To ensure that the guidance curriculum being taught is not redundant or repetitive, it can be helpful to do pre-testing to see what students already know. One pilot counselor did a pre-test on problem solving before her class and found that most of the students already knew the content. She therefore started with the second lesson she had planned instead of with the first, and clarified the misinformation she identified in the pre-test. You can find out what students know informally by asking questions such as, “Why do you think this is important to know?” or “What have you already learned about….?”  You can then adjust your content based on what you have learned from the students, making the interaction more effective for all.

Effective teachers do ongoing, informal checks for understanding that provide information to guide instruction. These can be as simple as asking, “Do you understand?” or as complex as, “What do you understand about this so far?”  This is called formative assessment.

The assessment of learning that follows instruction and identifies what students know ideally is a chance for all students to demonstrate effective learning.  If ongoing informal assessments have been done, and the teaching content has focused on increasing knowledge and skill development, then all students should have reached competency and at least some students will have reached mastery by the end of the intervention.  In order to help students learn, it is useful to identify what we want students to know and be able to do at the end of the lesson (McTighe & Wiggins, 2004).  The answers to these questions become the learning objectives, and the assessment of learning is directly linked to them.  The most effective lesson plans have learning objectives and assessment of learning clearly stated. When students know the learning objectives and methods of assessment, they understand the reason for the lesson and how their learning will be evaluated, and they are consequently more engaged in the learning process.  

When we evaluate student learning, it’s useful to ask: 

· what is the desired learning outcome? 

· how will we know what students have learned?

· are the performance goals and standards clear to all?

· what is the students’ role in determining whether they know the desired content?

· what method(s) of assessment will be used to identify learning? 

· what is evidence of competence?  What is evidence of mastery? 

Sometimes guidance classes are very concrete (calculating GPA, the steps of problem solving), but sometimes the content is complex (violence prevention, social skills) and thus harder to assess. Identifying the most important, broadly applicable learning content is easier if one frequently returns to the core question of what do we want students to know and be able to do?  The ASCA National Standards (Campbell & Dahir, 1997) is essentially a list of potential student assessment outcomes, although some indicators are a challenge to measure effectively. The CDE Benchmarks are useful for identifying specific student outcomes to measure.

The following list of assessment methods provides a wide range of ways to assess student learning (derived from Slavin, 2006): 

· multiple choice, true-false tests and quizzes (called selected response format)

· rubrics or rating scales (simple checklists, rating scales)

· short-answer format (written responses)

· essays, papers, reports (extended written responses)

· Power Points, murals (visual products)

· oral reports, debates (oral performance)

· role plays, music performance, skill demonstration 

· exhibits (long-term authentic assessment project)

· portfolios (integrated assessment)

· journals or learning logs

· informal observation of student behavior

· formal observation of students using observable indicators

· student self-assessment

· peer reviews and peer response groups

· learning probes through questioning in class 

If you are using straight forward pre- and post-tests, the standard formula for computing the increase in student knowledge is detailed below. This information can then be used for demonstrating that students are learning what you had intended them to and that your interventions are effective. 


Individual Planning
As was mentioned in Phase 2, individual planning requires that basic planning information has been presented to students in group settings. Individual planning sessions should be scheduled for all students as a follow-up to these group sessions, and the content of the individual planning sessions should relate back to the goals and objectives of the group sessions. At the high school level, four-year academic/career planning documents developed in Phase 2 will need to be referenced and updated during individual planning sessions. Examples of follow-up activities might include, but are not limited to:

· reviewing progress reports and report cards

· reviewing credits and GPA

· aligning student course selections/schedules with post-secondary plans, beginning in middle school

· refining short and long-term goals

· interpreting assessment data

· setting up job shadowing or internship experiences

· reviewing a student’s Mass. Work Based Learning Plan

· assisting with the college or job application process

When a counseling program is fully aligned with the MA Model, about 25% of a counselor’s time is devoted to individual planning (less at the elementary level).

Career Planning: The Massachusetts DOE’s Focus for Individual Planning 
 “When career planning is truly working in your building, all students and staff will know about and use career plans.”  ~vocational high school counselor

“The more that career planning as a process and students’ career plans as instruments are shared with teachers and integrated into their coursework, the more meaningful the experience for the students.”  ~vocational guidance director

In Massachusetts, school counselors in high schools with career/vocational technical education programs are being asked to coordinate efforts to ensure that all students receive assistance with career planning.  These career planning efforts are monitored through the Department of Education’s Coordinated Program Review (CPR) process. 

According to the Massachusetts DOE, the goals for individual planning are seamless post-secondary transition and remediation-free, improved college retention rates.

When monitoring a school’s career planning process, the DOE looks to see if:

· planning is viewed as a developmental process (K-16)

· monitoring is provided regularly by counselors, parents and teachers

· students are expected to manage their plans


[image: image12]In several vocational high schools, school counselors coordinate the delivery of group and individual planning in collaboration with teachers and parents. One Massachusetts vocational/technical high school has been successful in implementing their individual planning component by both communicating expectations as well as demonstrating them.  A 9th grade student will not be placed in their technical program without a parent/guardian signature and comment written in the student’s career plan.  In addition, students are not allowed to participate in work-based learning until their plan has been updated and reviewed by their technical instructors.  


[image: image13]At several vocational/technical schools the Perkins requirement for a career planning process has served as a catalyst for implementing the MA Model. Counselors have led initiatives to adopt a “career planning tool” and then to create a scope and sequence of activities designed to ensure that students are involved in a career planning process over their four years in high school. Counselors at several voc/tech high schools are administering career interest inventories, teaching decision-making skills, instructing students on how to use the internet for career and college exploration, and assisting students with job and college applications. These counselors also conduct individual planning follow up sessions and seek creative ways to involve parents and other staff in the career planning process for all students.

Sample Timeline for Developing a Career Plan

	Ninth Grade
	· Students review interest and aptitude assessments with school counselors and teachers.

· With school counselors’ and teachers’ input, students set goals in academic/technical, workplace readiness, and personal/social areas.

	Tenth Grade
	· Students receive year-long guidance curriculum on such topics as goal setting, post-secondary options, articulation and dual-credit opportunities, and relevant social/emotional considerations.

· At the end of the year, students revisit their individual career plans to assess progress made on previously set goals and to establish new goals.

	Eleventh

Grade
	· Students review career plans, re-evaluate, and set new goals in small group settings.

· Teachers and counselors partner to provide direct input.

	Twelfth Grade
	· In conjunction with post-secondary planning, students review plans individually and focus goals on personal aspects of their plans, considering both short- and long-term goals. 

· Counselors assist students in appropriate post-secondary planning activities based on career plan (i.e., on-site admissions, college fair, placement testing, etc.)


System Support

At this point of Model implementation, regular meetings are essential for processing and evaluating your progress towards identified goals. It will also be important to continue professional development on such topics as teaching pedagogy, classroom behavior management, data analysis, and assessment of learning and pre/post-tests.

Step 3: Using Management Tools to Implement the Program 

Management tools help school counselors organize their department in a way that facilitates better delivery of services to all students.  In this phase, you may need to refer back to tools developed and data collected in Phase 2, Step 3.  

Some other important steps at this time include:

· ensure management agreements and job descriptions are signed and in place and refer back to them for reminders to yourself and administrators about your goals and priorities

· if your new job description and evaluation have not been formalized through collective bargaining, you may want to request that your administrator complete the existing evaluation instrument as well as the MASCA evaluation tool available at www.masca.org

· publish the master calendar

· collect data that corresponds to the baseline data you gathered in Phase 2, as this will provide evidence of the impact of your interventions

· compile and graph data for all pre and post-tests related to curriculum implementation

Step 4: Demonstrating Program Accountability

It is now time to show the results of your interventions by:

· creating a Power Point presentation documenting Model implementation to date, using graphs and data to highlight your outcomes 

· presenting the Power Point at a faculty and/or school committee meeting and posting it on the department’s web page

· revisiting your initial program audit and five-year implementation plan during system support meeting times to assess progress, modify program components, and plan next steps

· creating a MARC Jr. (instructions are on the MASCA website)

Phase 4: Continuous Improvement

Once Model implementation is underway, the next steps to take involve refining what you are already doing and expanding programming to reach more students and to cover more competencies. 

Step 1: Foundation
Your foundation, including mission, priorities, and goals only needs to be reviewed periodically to ensure that it still reflects the needs and priorities of your district.

Step 2: Delivery 

At this point in the process, most of your energy will be devoted to continually working on the delivery system, as there is always room for improvement in every area of program delivery. The possibilities are endless, but some ideas include:

· add to the number of lessons delivered at each grade level (e.g., anti-bullying campaigns, depression screening, etc.)

· create systemic opportunities for multiple adults, including parents, to have input into educational/career plans

· partner with teachers to find ways to incorporate guidance curriculum into the classroom (e.g., writing college essays in English class, completing FAFSA forms in math class, integrating the concepts of conflict resolution into history class)

· hire a paraprofessional to organize college and career information and to assist students with the routine parts of the college application process

· coordinate with the middle school to expand the four-year plan into a six-year plan, beginning in 7th grade

· practice and tape college and job interviews in oral communication courses

· coordinate a job shadowing program

· analyze course enrollment patterns with the goal of getting more students to take upper-level courses

Step 3: Management System

Some steps you can take to continue to make the management system stronger include:

· learn EZ Analyze (www.EZAnalyze) by following the easy-to-use tutorial available on their website to help you develop the necessary skills for analyzing data

· consider creating an inter-disciplinary team with counselors and the technology director to create data management systems specific to counselor-generated data and to more efficiently manage four- and six-year academic/career plans

· continue to work with your school’s Advisory Council to identify priorities, goals, and areas of growth

· seek ways to improve efficiency regarding scheduling

· provide input into development of master schedule

Step 4: Accountability

Some additional areas to consider as school counselors continue to use data to measure the impact of their programs and to disseminate this information to different stakeholders include:

· improving student assessment practices by adding long-term assessments of learning, introducing authentic assessments, and using the MA work-based learning plan

· developing “closing the gap” activities for students who have been identified, through the disaggregation of data, as needing additional interventions 

· increasing parent support for the school counseling program

· conducting a program audit

· conducting a follow up needs assessment, if necessary

· continuing to pay attention to time distribution by limiting the amount of time devoted to responsive services and ensuring adequate time for system support activities

· preparing an annual Power Point highlighting program results and sharing this presentation at a MASCA conference

· completing a MARC (see Supplemental Material, p. 42 ) 

· applying for ASCA’s “Recognized ASCA Model Program” (RAMP) status (see www.schoolcounseling.org)

Conclusion

Making changes in existing practices, although at times challenging, is profoundly rewarding when we see that what we are doing has an impact.  Knowing how to reach more students, providing them with more academic, career, and personal/social skills, and documenting and sharing those outcomes with others provides us with the motivation to make the changes needed.  Pilot site counselors found themselves both exhausted and exhilarated by the process of Model implementation.  Moving forward a step at a time, acknowledging successes as they occur, and learning from mistakes are part of the process.  Have fun along the way on this journey!

Supplementary Materials

The Life Science Career Development Pilot Project:
The MA Model in Action

The Life Science Career Development Pilot Project (LCSD) project illustrates how pilot schools began implementing the Model by taking baby steps. While relatively small cohorts of students participated in “Model-based programming,” it is expected that the success of these early endeavors will lead to expanded programming over time. The counselors at these pilot sites gained experience with a variety of Model components.

First, the LSCD Pilot project had a vision:
To promote and develop a school-based, sustainable collaborative leadership model that supports the development of academic, personal and employability skills of students thereby increasing the number of students pursuing life science and biotechnology majors at the post -secondary level.

Second, the counselors at each pilot site developed management agreements with their administrators in order to allocate the time necessary to do the work required. They then collaborated and served as leaders to help develop a scope and sequence of career development activities designed to achieve specific outcomes. The counselors also engaged in several professional development experiences such as training in the MA Model, Life Science career awareness, and in the use of data.

The activities developed by the LSCD teams and led by counselors included:

· power lunches with scientists coming in to talk to students

· use of career exploration software

· field trips

· individual follow up planning

At each LSCD site, the counselors helped to collect data and shared the results of their interventions through presentations to stakeholders (i.e., the board of the MA Biotechnology Education Foundation and various members of the MA Department of Education).

The data collected over two years has been positive and the LSCD project is expanding. The MA Biotech Council is convinced that counselors are critical to their vision of increasing the number of students pursuing careers in the life sciences.

Developing a Common Language

“One of the best parts about teaching the guidance curriculum was creating a proactive, common language throughout the school.” ~ elementary school counselor

The language that school counselors use in planning, evaluating and talking about what they do varies from school to school and state to state. It also differs from the language that other educators use and understand. These differences create confusion within the profession, limit research efforts and contribute to the sense of isolation counselors too often feel within the education community. In an effort to develop a common school counseling language, ASCA developed a glossary for counselors (available in the National Model on pages 150-152). 

As a bonus, helping students to develop and use a common developmental language can provide them with a means for communicating effectively with other adults about their needs and goals.  Promoting such communication encourages self-efficacy and relationship building, which provides students with the adult support that can be critical for reaching their goals.  Such deliberate language development via the counseling curriculum is one way in which school counselors can support academic achievement, by purposefully bolstering students’ skills in oral communication, reading and writing.  

One example of how school counselors promoted the use of such a common language comes to us from Missouri. The vocabulary words and phrases in the table below were modified by Massachusetts elementary school counselors based on a similar word list used in Missouri. (For more on this topic, see the Missouri Manual for Comprehensive Guidance Programs.)  

Sample Elementary-level Guidance Vocabulary Words and Concepts

· abilities

· accepting responsibility

· anger management

· assertiveness

· being prepared

· bullying prevention

· communication

· community building

· competence

· conflict resolution

· consequences

· cooperation

· discrimination

· emotions

· empathy

· expectations

· family relationships

· hobbies

· impulse control

· interests

· listening skills

· loyalty

· making and keeping friends

· mediation

· peace making

· problem solving

· responsibility

· classroom relationships 

· school as a safe place

· school readiness skills

· self-knowledge

· stereotype

· strengths

· stress reduction

· study skills

· time management

· turn-taking/sharing

· understanding feelings


[image: image14]   A counselor at a Massachusetts middle school realized that students needed extra support to understand key vocabulary in the Student Success Skills curriculum.  She created a vocabulary list, reviewed words weekly, and created a “Word Wall” where vocabulary words were  posted and reviewed. She was surprised by students’ interest and willingness to participate, noting that: Reviewing the Word Wall was a great success; many students wanted to define the words. They were engaged in the “Word Wall” and actively participated in posting and defining the challenging words.” This counselor also found that offering prizes for correct answers helped to motivate her students!


Curriculum Delivery for Special Populations 
In the spirit of equal access to the assistance, guidance, services, resources and information that only school counselors can provide, every effort must be made to ensure that program content is delivered to all students, including students with disabilities, and students with limited English proficiency.  Classroom interventions are more effective when plans for translations, accommodations and modifications are made in advance and done in collaboration with teachers.  Counselors implementing the Student Success Skills (SSS) curriculum at one school were concerned that the special needs of several students with disabilities might limit their success with certain lessons.  But with assistance from the special education and classroom teachers in modifying the implementation time frame and delivery strategies, those concerns disappeared and the counselors’ skills grew.  

School counselors in another school were concerned that the SSS content might prove challenging for a number of students with attention deficit challenges. To minimize such difficulties the counselors modified the lessons to move more quickly through some parts of the content and interspersed use of the SSS content that includes movement and kinesthetic learning components more often.

How to Use Data: 

Elementary School Intervention Evaluation Example

Career Development Education Benchmark addressed: 

CDE Benchmark PS 1-3: Learners will develop and demonstrate knowledge and skills for personal responsibility and self-determination.
Evaluation process:

1. The school counseling department wanted to link their work to the school-wide goal of improving MCAS scores.    

2. The counselors chose Student Success Skills (SSS, copyright 2006) as their intervention because it is a research-based classroom guidance curriculum that focuses on developing social skills, self-management skills, and learning skills.  Research has shown that the SSS curriculum is correlated to higher state achievement test scores in Florida (Brigman & Campbell, 2003).  See www.studentsuccessskills.com for more information.

3. Student Success Skills has content about test-taking skills and reducing test anxiety, so the counselors hypothesized that students who participated in the intervention would experience less anxiety during testing and would have higher MCAS scores.  

4. The outcomes the counselors decided to measure were:

· content knowledge of the SSS curriculum

· test anxiety management and test-taking skills

· MCAS test scores

Evaluation Method:

Two elementary school counselors implemented the SSS curriculum with all 4th and 5th graders in their school (n=125). Sometimes the counselors co-taught the lessons with the classroom teachers, because the teachers could then reinforce the learning content at other times. All participating students completed a pre-test before beginning the curriculum and a post-test 2 months later upon completion of the content. The pre/post-test that was administered was a 37-item survey that asked students to rate each statement as “yes, like me,” “no, not like me” or “I don’t know.”  The items were designed to measure four content areas taught in SSS: 1) goal setting and progress monitoring 2) memory skills, 3) performing under pressure and managing test anxiety, and 4) positive self-talk (e.g. “I can do it!”).  The fifth content area of SSS is creating a caring, supportive, and encouraging classroom, which was not tested for.

EZAnalyze (www.ezanalyze.org) was used to manage and analyze pre/post-test data. Paired sample t-tests were conducted to determine whether there were gains in student knowledge related to the learning content. Scores of “I don’t know” were not included in the analysis. Several questions showed statistically significant changes (p<.05). The findings indicated that students increased their optimism regarding test taking, increased their skills for calming themselves when nervous, and decreased their test anxiety. 

Sample Student Success Skills Data: 

Student Changes in Item Endorsement 
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Qualitative data was also collected to assess students’ test-taking anxiety and their use of test-taking and memory strategies taught in SSS. This data was collected through counselor interviews with teachers who monitored MCAS testing and with students after the testing period. The results of these interviews indicated that students were able to use the strategies they had learned to manage anxiety and to test effectively. Teachers reported that they saw less student frustration and anxiety about MCAS testing.

To determine whether SSS had impacted MCAS scores, the counselors compared students’ scores from the current year with scores from the previous year, which was before the SSS intervention was done. This was only possible with the older group of students (comparing 4th to 5th grade scores) as the MCAS test changes content areas between 3rd and 4th grades. Using EZAnalyze, paired sample t-tests for both English/Language Arts (ELA) and Mathematics were conducted. The finding was that, on the whole, students did significantly improve.  More students in the group who had done SSS scored above “proficient” on both the ELA and math sections (math p=.033, ELA p=.013), and scores in both ELA and math increased (p<.019) for this group.  

These findings are strong, yet it’s important to remember that correlation does not mean causation. The strong learning outcomes and the anecdotal evidence that the students who did SSS knew more strategies and were less anxious demonstrate a powerful link to the MCAS score improvement. But particularly in a building where everyone is working toward increasing MCAS scores, it’s likely that students’ scores will go up, and many factors go into a complex outcome such as achievement test scores.  These counselors were careful to say that their work was linked to, but not the sole cause of, improvement in outcomes. 

Using the findings from this evaluation, the counselors plan to propose that SSS be used with even more students this year. They are also hoping to use a brief survey to gather data about the use of test-taking strategies and test anxiety management instead of interviewing. They are going to shorten the pre/post assessment survey so it is more efficient, and they are going to use a different Likert scale.  

How to Use Data:

High School Level Intervention Evaluation Example

Career Development Education Benchmark addressed: 

PS3-1: Learners will develop and demonstrate skills in maintaining personal and psychological well-being. 

Evaluation process:

1. The numbers of students who had symptoms of depression concerned school counselors in one pilot site, so they administered a confidential depression screening survey.    

2. The data showed that a high percentage of the students in the building were at risk for depression, so the school counseling department initiated a school-wide classroom intervention to increase knowledge about depression, suicide, and available resources. 

3. The outcomes the counselors decided to measure were:

· content knowledge of the depression curriculum

· changes in student contact with the counseling program regarding referrals and resources,  as a measure of whether students are seeking help when they or someone they know is in need 

· attendance and drop out rates

Evaluation Method

There were 225 high school students in a suburban vocational technical school who received the depression information curriculum. All students were given a pre-test about the content knowledge prior to the classroom intervention, and then given the post-test after the curriculum was completed. The questions on the pre/post-test were divided into four content areas: 1) definitions and symptoms of depression; 2) facts about depression and suicide; 3) resources available and how to take action; and 4) treatment options.

Pre/post-test comparisons were conducted using EZAnalyze statistical analysis software. The finding was that this intervention led to significant increases in student knowledge about depression, suicide, and available resources.  The graph below shows the differences between overall mean pre- and post-test scores for all students before and after the intervention, with the overall percentage of correct responses increasing from 38% to 71%.
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The data showed significant increases in student learning in all areas, but most notably in the area of knowing resources and taking action, which showed a 300% increase in correct responses. In this domain, students learn how to access community resources, including a hot line number. This graph shows that students answered 18% of the questions in this area correctly before the intervention, and 69% of the questions correctly afterwards. While pleased with these outcomes, the school counselors at this site have set a goal that even more students will correctly answer these questions this year. 
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In addition to the changes for students, counselors in this school found that all adults in the building were more aware of depression symptoms, more likely to refer students to the school counselors in a timely manner, and more appreciative of the services offered by the counselors. When counselors tracked the referral numbers, there was an increase in student referrals regarding depression. Attendance and drop-out rate data is still being gathered and is not yet analyzed.

Sample Massachusetts Accountability Report Card  (MARC)

Blackstone Valley Regional Vocational Technical High School

School Counseling Program

Massachusetts Accountability Report Card - 2005-2006

A Continuous Improvement Document for School Counseling Program Outcomes sponsored by MASCA.

Principal’s Comments

The paradigm shift from a crisis response model to a standards based school counseling program at BVT has been one of the most exciting innovations I’ve been part of in 30+ years in education. As counselors continue to work with ALL their students in our Employability classes and in follow up counseling sessions, I look forward to seeing data which reveals outcomes related to increased academic achievement, an improved school climate and improved post secondary placement rates.

Richard P. Brennan, Principal

Student Results
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The class of 2009 completed a 14-week exploratory program with great results. The counselor taught Employability curriculum focused on teaching students the Harrington O’Shea Career Decision Making System. 98% of the students got one of their top 3 choices. Valley Tech seniors once again had a great post graduation placement rate. 45% of our seniors went on to a 2- or 4-year college or technical training program, 49% entered the work force and 3% joined the armed forces.


                       $38.500 was awarded to members of the

                      Class of 2005

                         to fund their futures.

Depression Screening

The Depression Screening program has been a major focus over the last five years.  It is encouraging to see positive results thanks to the integrated efforts of the nurses, health teachers, school based health professionals, school psychologist, adjustment counselors, and school counselors. Approximately 1 in 3 of our students report feeling depressed. Thankfully, the most recent student surveys show a significant decrease in seriously depressed thinking. Student Services will continue to focus on this critical issue by teaching all grade 9 students about the symptoms of depression and warning signs of suicide. 

School Climate and Safety


[image: image21]
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For the last five years the Valley Tech Counseling Department has led school wide initiatives as part of a Respect Across the Curriculum initiative. This year the School Adjustment Counselor spearheaded a committee comprised of staff and students, which focused on creating and maintaining a positive school climate. The committee began their endeavors with a Safety Summit Day, on which the focus was “A Safe and Drug Free School”. The day was built around lesson plans [which all teachers used to reach all students!], hands-on activities and a play seen at a school-wide assembly. 81% of the student body felt the play was informative and helpful, and 79% of the students chose to participate in the ‘Kick Drug out of our School” campaign.

Measurements

	CDE Domain
	Measurements
	Management/Responsive Services

	 Academic/Technical Skill Development


	· Stanford Diagnostic, MCAS, PSAT’s, SAT’s, NEAP
	· Placement in appropriate courses, tutoring, MCAS “camps”

· Academic advising and individual planning

	Workplace Readiness
	· Harrington-O’Shea Interest Inventory 

· Career Portfolio
	· Results used to inform shop placements

· 2 portfolio entries per year assigned by counselors via Employability classes

	Personal Social Development
	· SOS/ Depression Screening

· Youth Risk Behavior Survey
	· At risk students screened and referred for follow-up evaluations

· Data informs Respect Across the Curriculum initiatives [counselor led school wide activities]


Career Development Terminology and Career Development

Education Interventions 

The following list of career development education terms are presented not only as a standard reference tool (i.e., as a glossary) but as a means of establishing a universal language among Massachusetts career development education (CDE) practitioners. 

Academic/Technical Skills For The 21st Century: critical skills for the 21st century that focus on cognitive adaptability and flexibility. These skills are essential for managing rigorous educational and occupational demands, the constant change in rapidly changing labor markets, and for maintaining balance between personal and work roles. 

All Aspects Of The Industry: knowledge of all facets of an industry including: planning, management, finances, technical and production skills, the underlying principles of technology, labor and community issues, health and safety issues, and environmental factors. Such knowledge is essential to systems thinking and advancing along a chosen career path. 

Career: the sequence of occupations and other life roles that combine to express one’s commitment to work in the total pattern of self-development, including remunerated and non-remunerated positions and work-related roles such as student, family member, and citizen. 

Career Awareness: the knowledge, values, preferences, and self-concepts that an individual draws upon in the course of making career-related choices. 

Career Competencies: specific indicators of attitudes, knowledge, and skills that demonstrate the attainment of career development benchmarks. 

Career Counseling: the interpersonal, organized process in which a counselor assists an individual (or individuals) with career development. This involves helping one to integrate knowledge, experience, and aspirations in choosing, entering, adjusting to, and advancing along a career path. Rather than rely on general interpretations of information or behaviors, career counseling focuses more on personal awareness, interest, attitudes, and goals. Career counseling is a professional endeavor by a professionally trained and certified person. 

Career Development: the process through which an individual comes to understand his/her place in the world of work including the psychological, sociological, education, physical, economic, and chance factors that combine to influence the nature and significance of work in an individual’s life. Career development proceeds whether or not career education or counseling occurs. Career development is not an intervention but the goal of intervention. 

Career Development Benchmarks: recommended learning expectations in the academic/technical, workplace readiness, and personal/social domains that can be measured (i.e., what one should know and be able to do). 

Career Development Education: the array of educational assistance that students receive toward career development including formal and informal knowledge and information about educational and occupational demand, appropriate workplace behavior, necessary skills, education, experience, and aptitudes needed for specific industries and/or jobs. Career education is an ongoing activity that can continue after the student leaves school. 

Career Development Intervention: activity, treatment, or effort designed to enhance an individual’s career development or to enable that person to make more effective career decisions. (See comprehensive list of interventions on next page.) 

Career Exploration: activities that are designed to provide in-depth exposure to career options for students. This may include studying career opportunities in a particular field, developing a career plan, learning more about one’s interests, aptitudes and abilities, or reviewing labor market information. 

Career Major/Pathway: a coherent sequence of academic/technical, technical/technological and work-based learning experiences designed to raise student achievement while exploring a broad array of careers. A Career Major/Pathway – (A) integrates academic and occupational learning, integrates school-based and work-based learning, and establishes linkages between secondary schools and institutions; (B) prepares the student for employment in a broad occupational cluster or industry sector; (C) provides the students, to the extent practical, with strong experience in and understanding of all aspects of the industry the students are planning to enter; (D) results in the award of a high school diploma or its equivalent; a certificate or diploma recognizing successful completion of 1 or 2 years of (if appropriate); and a skill certificate; and (E) may lead to further education and training, such as entry into registered apprenticeship program, or to admission to a 2- or 4- year college. 

Career Management: the active and conscious participation in shaping one’s career and accepting responsibility for the activities and choices made toward those ends. 

Career Plan: a comprehensive, formalized written plan (that learners use alone or with the help of others) that relates learning to career goals. The plan is based on both formal and informal assessment and should include areas in which a learner needs to increase knowledge and skills to reach documented goals. A career plan is designed to facilitate transition from high school to future learning or employment. It can be thought of as both an instrument and a process for monitoring one's career development. As an instrument, a plan provides a place to organize and record progress related to personal, educational, and career and labor market information. As a process, it encourages learners to use the past and present in goal setting and planning. In either case, a career plan should be revisited and modified periodically. 

Career Portfolio: a documented collection of a learner's progress that can include report cards, school transcripts, resumes, awards and honors, letters of reference, work samples, certificates of completion, certificates of competencies mastered, and other indicators of actual work. As a career development intervention, a portfolio can be used to promote student self-assessment, critical thinking, and self-confidence. A portfolio can also be used to certify student competence, provide evidence and samples of skills and abilities to employers, or evaluate curriculum and instruction. 

Comprehensive CDE Program: a Career Development Education (CDE) program that promotes ongoing and integrated skill development within the academic/technical, workplace readiness, and personal social domains in order that students attain the requisite level of knowledge and experience essential to optimal career development. 

CONSULTIVE (Decision-Making) STYLE: a form of decision-making that relies upon advice and consultation with others. 

Cooperative Education (i.e., CO-OP): a method of instruction for students’ Department of Education approved vocational technical education programs. Through written cooperative arrangements between the school and employers, students, receive instruction, including required academic/technical courses and related career and technical instruction by alternating study in school with employment in an occupational field. The two experiences must be planned and supervised by both the school and the employer to ensure the student’s education and workplace readiness skills are enhanced. Work periods and school attendance may be on alternate half days, full days, weeks, or other periods of time in fulfilling the cooperative program in accordance with the vocational technical education regulations and guidelines. 

Developmental Approach: an approach to facilitating learning by meeting the individual at his or her current stage of development or knowledge, then focusing on building competency through increasing capability by learning accomplishments that are specific and raise the overall competency and proficiency of the individual. 

Ethics: a set of principles of right conduct; the rules or standards governing the conduct of a person or the members of a profession. 

Gender Equity: a set of actions, attitudes, and assumptions that provide opportunities and create expectations about individuals. Gender is never separate from race, ethnicity, language, disability, income, or other diversities that define us as human beings. It offers a framework for educational reform in which all females and males: are engaged, reflective learners, regardless of the subject; are prepared for future education, jobs, careers, and civic participation; set and meet high expectations for themselves and others; develop as respectful, inclusive, and productive individuals, friends, family members, workers, and citizens; and receive equitable treatment and achieve equitable outcomes in school and beyond. 

Higher Order Thinking Skills: Critical thinking skills such as applying, analyzing, synthesizing, and evaluating information. 

Interest Inventories: Based on psychological testing principles, interest inventories assess the compatibility of one's interests with the interests of satisfied workers in a wide array of fields. The results of interest inventories are useful in helping students to explore fields and careers that may be satisfying and rewarding. However, interest inventories do not assess abilities. 

Intuitive (Decision-Making) Style: a form of decision-making that relies upon self-knowledge or intuition (as in trusting one’s self). 

Job: a paid position requiring certain attributes and skills. 

Labor: productive work requiring physical or mental effort. 

Labor Market: the market in which workers compete for jobs and employers compete for workers, and in which the supply of one affects the demands of the other. 

Leisure: self-determined activities and experiences that are available depending on income, time, and social behaviors; they may be physical, social, intellectual, volunteer, creative, or any combination thereof. 

Occupation: a group of similar jobs within an industry or organization as opposed to a career that exists only as people pursue them. 

Occupational Area Or Career Cluster: a group of occupations that can be grouped according to career specific knowledge and skills, work related mission, and tasks (e.g., health services, engineering technologies, human services, business). 

One-Stop Career Centers: entities authorized by the Commonwealth of Massachusetts to conduct employment and career linking services to both job seekers and employers. These centers are spread throughout Massachusetts and are intended to provide consumers with access to a wide array of job placement activities from occupational assessment and job training, development, and placement to employer services. These career centers are authorized under the Workforce Investment Act and are run by local Workforce Investment Boards. For more information and a comprehensive listing of services that Career Centers provide, go to: http://www.detma.org/workers/centers/careercenters.htm 

Qualitative Evaluation: an assessment process that answers the question, “How well did we do?” (e.g., analyzing the quality of students’ career plan development according to a pre-determined rubric). Produces a description, usually in non-numeric terms. 

Quantitative Evaluation: an assessment process that answers the question, “How much did we do?” (e.g., documenting the number of career plans completed by students). Strives for repeatability and consistency in measurement and the removal of bias. 

Rational (Decision-Making) Style: a form of decision-making that relies upon factual information, research, and/or analysis of data. 

Self-Determination: the ability to be self-directed, self-motivated and self-sufficient. 

Stereotyping: the act of assigning certain characteristics and attributes to an individual or group based on ignorant and prejudicial thinking. Stereotyping can include erroneous beliefs about a particular occupational choice (e.g., used car salespeople, lawyers as unethical) or an educational pathway (vocational students as under-performers). 

Systems Thinking: thinking that demonstrates an understanding of how the parts contribute to the whole and visa versus. Unlike traditional forms of analysis, systems thinking focuses on how the part being studied interacts with other parts within a whole or system (e.g., examining how the diameter of a hose impacts washing machine efficiency or how project outcomes are determined by financial resources). 

Tech Prep: a program of study which focuses on the last two years of high school, continues at a institution and culminates in an associate degree, two-year certificate, apprenticeship or further study in a career and technical field. High school students enroll in the Tech Prep program, follow an integrated academic and technical course of study, participate in related college activities and receive support services to insure a successful transition to education. 

Technical Skills: specialized knowledge and skills applicable to a specific field or profession, usually in applied arts and sciences. These skills relate to specific subject matter (e.g., medicine, climatology, cosmetology) or knowledge such as understanding electrical or chemical properties. 

Technological Skills: those skills involving or relating to all technology, especially scientific technology (ex. use of latest computer software , read a thermometer) as compared with "technical" which refers to the occupation specific skills that students gain in vocational programs (ex. use of voltage circuit dividers in electronics, making a reduction sauce in culinary). 

Transferable Skills: general abilities that can be used in almost every industry and in a wide variety of jobs, such as communicating, organizing, public speaking or selling. 

Work: the systematic pursuit of an objective valued by oneself (even if only for survival) and desired by others, requiring effort. It may be compensated or uncompensated (e.g., volunteer work). 

Work-Based Learning: activities that involve actual work experiences that take place at the workplace, i.e., job shadowing, co-ops/internships, etc. 

Work-Based Learning Plan: a Massachusetts tool organized around nine broad-based transferable competencies (SCANS) designed to drive quality learning and productivity when students participate in work-based learning experiences. The tool has a three-fold purpose: 1) diagnostic, 2) goal-setting, and 3) assessment. 

Work-Based Learning (Wbl) Toolkit: a toolkit designed to help insure quality work-based learning experiences for all students. The WBL Toolkit provides information to present to trainees – employers, educators, students and parents – on how to insure effective and productive work-based learning. 

Workplace Readiness Skill: skills that are essential for job and career success, but are not necessarily linked to specific occupational knowledge. Examples of workplace readiness skills would be appropriate workplace behaviors such as showing up for work on time, observing workplace safety rules, and maintaining courtesy to co-workers, etc. 
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Web Resources

American School Counselor Association (ASCA): www.schoolcounselor.org
Association for Supervision and Curriculum Development: www.ascd.org
Center for School Counseling Outcome Resources: www.cscor.org
Counseling Surveys: http://CounselingSurveys.org

EZAnalyze: www.ezanalyze.org
Massachusetts Department of Education (MA DOE): www.doe.mass
Massachusetts School Counselor Association (MASCA): www.masca.org
Student Success Skills Curriculum: www.studentsuccessskills.com
The Education Trust: www.edtrust.org
The Real Game Curriculum: www.realgame.org
Massachusetts Model Mission Statement
Massachusetts school counselors will develop and deliver counseling programs and services that provide all students with the requisite knowledge and skills for success in the academic/technical, workplace readiness, and personal/social domains. 

Goal 1: Academic/Technical Achievement:  In order to improve student achievement and promote a commitment to lifelong learning for all students, school counselors will provide programs, classroom-based interventions and group and/or individual counseling that:

Objective 1: focus on the development of attitudes, knowledge and skills necessary for success in higher education, the workplace and other post-secondary options.

Objective 2: use district/school data to design and deliver counseling programs and services.

Objective 3: are informed by participation on school improvement teams and the development of school improvement plans.

Goal 2: Workplace Readiness/Career Planning: To promote in all students a sense of purpose and an understanding of their unique interests, strengths and limitations, school counselors will provide programs, classroom-based interventions and group and/or individual counseling that:

Objective 1: assist students in making well-informed post-secondary decisions and plans.

Objective 2: focus on integrating academic, technical, and employability skill development.

Goal 3: Personal and Social Development: To promote the positive personal and social development of all students within a safe learning environment, school counselors will provide programs, classroom-based interventions and group and/or individual counseling that allow students to:

Objective 1: feel supported and safe at school.

Objective 2: develop interpersonal skills for positive social interactions.

Objective 3: understand their personal strengths and challenges.






























Why Career Development Education Benchmarks?


As stated in the Mass Model, the Career Development Education Benchmarks are the standards and competencies that students should acquire in a comprehensive school counseling program in Massachusetts. While the names of the three domains vary slightly from the ASCA National Model, comparison reveals that the Benchmarks cover all of the ASCA Standards. The overarching goal of Massachusetts’ career-focused program delivery is to nurture students’ lifelong career development. That is, “self-development over a person's life span through the integration of the roles, settings and events in a person's life." (Gysbers & Henderson, 2000, p. 49) 





Every school counselor is committed to nurturing the success and well-being of students both in school and beyond. This focus places school counselors front and center as lead coordinators of system-wide efforts to ensure that students exit schools with the requisite knowledge, skills, and attitudes to manage their lives and thrive as young adults in both the world of work and personally.  This choice has been validated by Governor Patrick’s June, 2007 educational initiative, “From Cradle to Career.”





Sample School Counselor Job Description


(Based on the Missouri model)


Primary Function: The school counselor implements a comprehensive developmental program for all students. The counselor structures activities to meet the needs of students; collaborates with teachers, staff, and parents in helping students; and works with school staff to support the total school program. 





Major Job Responsibilities:


1.  Implement the school counseling curriculum to address the school counseling program’s student learning objectives. 





2.  Work with teachers and parents to meet the needs of students through the development, implementation and evaluation of academic/technical, workplace readiness, and personal/social curricula and interventions. 





3.  Provide short-term counseling in small groups and individually based on needs assessments and program objectives. 





4.  Consult with teachers, staff, and parents in identifying the developmental needs of all students. 





5.  Refer students with long-term or critical needs, in consultation with their parents, to appropriate district and community resources and follow up on student progress. 





6.  Participate on school improvement and/or student support teams, councils and committees within the school, district and community. 





7.  Promote equity and respect for diversity between and among students and staffs.





8.  Plan, implement, evaluate and revise the school counseling program based on data collection and analysis. 





9.  Demonstrate professional conduct, follow professional ethical standards, and pursue professional growth. 








Using pre- and post-tests: 


write an answer key


make sure that you have an equal number of pre/post-tests, and don’t use tests which are unmatched or not completed 


grade all of the tests, putting the number correct at the top of each page 


add the total number correct for all the pre-tests, for example: 70 total correct


multiply the total number of students by the number of questions on the test, for example: 20 Students x 5 Questions = 100 possible questions 


divide the number correct by the total number possible, for example: 70/100 = .70 or 70% correct on the pre-test


repeat the last two steps (immediately above) for the post-tests, for example:               90 correct, 90/100 = .90 or 90% correct for the post-test


	Compute the increase in knowledge with the following formula:		


			(Post - Pre)/Pre = % increase in knowledge





	Example: (.90-.70)/.70 = .2857… or 29% increase in knowledge








Sample “Word Wall” vocabulary words:


      


cognitive       optimism          empathy       Kaizen        permanent


pessimism       pervasive          personal       anxiety         strategy









































Student Participation in 





"Kick Drugs Out of Our School" 





Campaign





127, 21%





464, 79%





No





Yes
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Chart7

		Pre-test Score

		Post-test Score



mean scores

Percentage of Correct Answers for Student Content Knowledge

38

71



Match

		All Schools

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		65		7.65				Control		7.65		8.58

				Treatment		64		10.38				Treatment		10.38		11.01

		PostSum		Control		38		8.58

				Treatment		118		11.01

				Match highest possible score = 15

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		13		11.23				Control		11.23		11.33

				Treatment		16		10.88				Treatment		10.88		14.00

		PostSum		Control		15		11.33

				Treatment		24		14.00

										**p < .01

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		8		10.88				Control		10.88		10.80

				Treatment		7		11.71				Treatment		11.71		13.33

		PostSum		Control		10		10.80

				Treatment		9		13.33

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		22		4.41				Control		4.41		3.69

				Treatment		41		9.95				Treatment		9.95		11.92

		PostSum		Control		13		3.69

				Treatment		53		11.92

				Matching  highest possible score = 15

		Paired Samples Statistics

						Mean		N

		school 1		PreSum		10.875		16.00

				PostSum		13.625		16.00						post		pre

												Springfield**		12.36		10.19

												R. J. Grey Jr. High School		12.80		11.60

		Paired Samples Statistics										Overlook Middle School**		13.63		10.88

						Mean		N

		school 3		PreSum		11.6		5.00

				PostSum		12.8		5.00

		Paired Samples Statistics

						Mean		N

		school 4		PreSum		10.1944444444		36.00

				PostSum		12.3611111111		36.00

														Pre-test Score		Post-test Score

												Control		38.00		71.00
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		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		113		6.7433628319				Control		6.74		3.21

				TRG		169		4.8047337278				Treatment		4.80		5.66

		PostSum		Control		113		3.2123893805

				TRG		169		5.6627218935

				STLO highest possible score = 12
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		Group Statistics

				Group		N		Mean						Pre		Post

		MJ_PreSum		Control		101		43.702970297				Control		43.70		49.06

				TRG		126		45.126984127				Treatment		45.13		52.10

		MJ_PostSum		Control		47		49.0638297872

				TRG		73		52.095890411

				MJ 1-16

				64 is highest possible score for the scale
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		Group Statistics

				Group		N		Mean						Pre		Post

		DR_PreSum		Control		93		56.9462365591				Control		56.95		58.69

				TRG		130		59.0615384615				Treatment		59.06		60.28

		DR_PostSum		Control		45		58.6888888889

				TRG		71		60.2816901408

				DR highest possible score = 80
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		Group Statistics

				Group		N		Mean						Pre		Post

		V_PreSum		Control		105		27.6666666667				Control		27.67		27.88

				TRG		131		28.786259542				Treatment		28.79		29.72

		V_PostSum		Control		51		27.8823529412

				TRG		74		29.7162162162

				V highest possible score = 36
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		All Schools

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		101		32.0594059406						Control		32.06		32.74

				TRG		130		33.9230769231						Treatment		33.92		35.39

		BD_PostSum		Control		47		32.7446808511

				TRG		76		35.3947368421

				BD highest possible score = 40

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		16		34.44						Control		34.44		31.67

				TRG		25		34.60						Treatment		34.60		36.39

		BD_PostSum		Control		18		31.67

				TRG		23		36.39

												**p < .01

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		11		33.36						Control		33.36		33.44

				TRG		12		33.08						Treatment		33.08		35.00

		BD_PostSum		Control		9		33.44

				TRG		12		35.00

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		36		31.50						Control		31.50		33.40

				TRG		66		34.21						Treatment		34.21		34.95

		BD_PostSum		Control		20		33.40

				TRG		41		34.95

						Mean		N

		school 1		BD_PreSum		34.6086956522		23.00								pre		post

				BD_PostSum		36.3913043478		23.00						Springfield*		33.79		35.26

														R. J. Grey Jr. High School		33.08		35.00

						Mean		N						Overlook Middle School*		34.61		36.39

		school 3		BD_PreSum		33.0833333333		12.00

				BD_PostSum		35		12.00

						Mean		N

		school 4		BD_PreSum		33.7948717949		39.00

				BD_PostSum		35.2564102564		39.00
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		All Schools

		Group Statistics

				Group		N		Mean								Pre		Post

		PreSum		Control		113		23.1415929204						Control		23.14		12.69

				TRG		169		10.100591716						Treatment		10.10		11.66

		PostSum		Control		113		12.6902654867

				TRG		169		11.6627218935

				WOW highest possible score = 50

		Paired Samples Statistics

						Mean		N

		school 1		PreSum		13.24		25.00

				PostSum		15.68		25.00

						Mean		N

						Mean		N

		school 2		PreSum		7.8196721311		61.00

				PostSum		8.2786885246		61.00

						Mean		N

		school 3		PreSum		14.3333333333		12.00

				PostSum		15.5		12.00

						Mean		N

		school4		PreSum		10.2394366197		71.00

				PostSum		12.5070422535		71.00

														post		pre

												Springfield**		12.51		10.24

												R. J. Grey Jr. High School		15.50		14.33

												Westcott Jr. HS		8.28		7.82

												Overlook Middle School**		15.68		13.24
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		Pre

		Post



mean scores

"When I am nervous I have strategies I use to calm myself."

1.29
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Match

		All Schools

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		65		7.65				Control		7.65		8.58

				Treatment		64		10.38				Treatment		10.38		11.01

		PostSum		Control		38		8.58

				Treatment		118		11.01

				Match highest possible score = 15

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		13		11.23				Control		11.23		11.33

				Treatment		16		10.88				Treatment		10.88		14.00

		PostSum		Control		15		11.33

				Treatment		24		14.00

										**p < .01

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		8		10.88				Control		10.88		10.80

				Treatment		7		11.71				Treatment		11.71		13.33

		PostSum		Control		10		10.80

				Treatment		9		13.33

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		22		4.41				Control		4.41		3.69

				Treatment		41		9.95				Treatment		9.95		11.92

		PostSum		Control		13		3.69

				Treatment		53		11.92

				Matching  highest possible score = 15

		Paired Samples Statistics

						Mean		N

		school 1		PreSum		10.875		16.00

				PostSum		13.625		16.00						post		pre

												Springfield**		12.36		10.19

												R. J. Grey Jr. High School		12.80		11.60

		Paired Samples Statistics										Overlook Middle School**		13.63		10.88

						Mean		N

		school 3		PreSum		11.6		5.00

				PostSum		12.8		5.00

		Paired Samples Statistics

						Mean		N

		school 4		PreSum		10.1944444444		36.00

				PostSum		12.3611111111		36.00

														Pre		Post

												Control		1.29		1.49
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"When I am nervous I have strategies I use to calm myself."
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		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		113		6.7433628319				Control		6.74		3.21

				TRG		169		4.8047337278				Treatment		4.80		5.66

		PostSum		Control		113		3.2123893805

				TRG		169		5.6627218935

				STLO highest possible score = 12
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STLO Survey (all schools combined)
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		Group Statistics

				Group		N		Mean						Pre		Post

		MJ_PreSum		Control		101		43.702970297				Control		43.70		49.06

				TRG		126		45.126984127				Treatment		45.13		52.10

		MJ_PostSum		Control		47		49.0638297872

				TRG		73		52.095890411

				MJ 1-16

				64 is highest possible score for the scale
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		Group Statistics

				Group		N		Mean						Pre		Post

		DR_PreSum		Control		93		56.9462365591				Control		56.95		58.69

				TRG		130		59.0615384615				Treatment		59.06		60.28

		DR_PostSum		Control		45		58.6888888889

				TRG		71		60.2816901408

				DR highest possible score = 80
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		Group Statistics

				Group		N		Mean						Pre		Post

		V_PreSum		Control		105		27.6666666667				Control		27.67		27.88

				TRG		131		28.786259542				Treatment		28.79		29.72

		V_PostSum		Control		51		27.8823529412

				TRG		74		29.7162162162

				V highest possible score = 36
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Control
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mean scores

Identification with School Scale 
(all schools combined)



		All Schools

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		101		32.0594059406						Control		32.06		32.74

				TRG		130		33.9230769231						Treatment		33.92		35.39

		BD_PostSum		Control		47		32.7446808511

				TRG		76		35.3947368421

				BD highest possible score = 40

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		16		34.44						Control		34.44		31.67

				TRG		25		34.60						Treatment		34.60		36.39

		BD_PostSum		Control		18		31.67

				TRG		23		36.39

												**p < .01

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		11		33.36						Control		33.36		33.44

				TRG		12		33.08						Treatment		33.08		35.00

		BD_PostSum		Control		9		33.44

				TRG		12		35.00

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		36		31.50						Control		31.50		33.40

				TRG		66		34.21						Treatment		34.21		34.95

		BD_PostSum		Control		20		33.40

				TRG		41		34.95

						Mean		N

		school 1		BD_PreSum		34.6086956522		23.00								pre		post

				BD_PostSum		36.3913043478		23.00						Springfield*		33.79		35.26

														R. J. Grey Jr. High School		33.08		35.00

						Mean		N						Overlook Middle School*		34.61		36.39

		school 3		BD_PreSum		33.0833333333		12.00

				BD_PostSum		35		12.00

						Mean		N

		school 4		BD_PreSum		33.7948717949		39.00

				BD_PostSum		35.2564102564		39.00
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		All Schools

		Group Statistics

				Group		N		Mean								Pre		Post

		PreSum		Control		113		23.1415929204						Control		23.14		12.69

				TRG		169		10.100591716						Treatment		10.10		11.66

		PostSum		Control		113		12.6902654867

				TRG		169		11.6627218935

				WOW highest possible score = 50

		Paired Samples Statistics

						Mean		N

		school 1		PreSum		13.24		25.00

				PostSum		15.68		25.00

						Mean		N

						Mean		N

		school 2		PreSum		7.8196721311		61.00

				PostSum		8.2786885246		61.00

						Mean		N

		school 3		PreSum		14.3333333333		12.00

				PostSum		15.5		12.00

						Mean		N

		school4		PreSum		10.2394366197		71.00

				PostSum		12.5070422535		71.00

														post		pre

												Springfield**		12.51		10.24

												R. J. Grey Jr. High School		15.50		14.33

												Westcott Jr. HS		8.28		7.82

												Overlook Middle School**		15.68		13.24
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				Class of 2009 - Top five sendind districts

				Town		Applicants		Acceptances		% Accepted

				Uxbridge		104		64		63

				Milford		65		37		57

				Northbridge		64		30		48

				Muillbury		57		22		40

				Grafton		51		26		52
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		Pre-test Score
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mean scores

Percentage of Correct Answers for Student Content Knowledge: Resources and Taking Action
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Match

		All Schools

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		65		7.65				Control		7.65		8.58

				Treatment		64		10.38				Treatment		10.38		11.01

		PostSum		Control		38		8.58

				Treatment		118		11.01

				Match highest possible score = 15

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		13		11.23				Control		11.23		11.33

				Treatment		16		10.88				Treatment		10.88		14.00

		PostSum		Control		15		11.33

				Treatment		24		14.00

										**p < .01

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		8		10.88				Control		10.88		10.80

				Treatment		7		11.71				Treatment		11.71		13.33

		PostSum		Control		10		10.80

				Treatment		9		13.33

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		22		4.41				Control		4.41		3.69

				Treatment		41		9.95				Treatment		9.95		11.92

		PostSum		Control		13		3.69

				Treatment		53		11.92

				Matching  highest possible score = 15

		Paired Samples Statistics

						Mean		N

		school 1		PreSum		10.875		16.00

				PostSum		13.625		16.00						post		pre

												Springfield**		12.36		10.19

												R. J. Grey Jr. High School		12.80		11.60

		Paired Samples Statistics										Overlook Middle School**		13.63		10.88

						Mean		N

		school 3		PreSum		11.6		5.00

				PostSum		12.8		5.00

		Paired Samples Statistics

						Mean		N

		school 4		PreSum		10.1944444444		36.00

				PostSum		12.3611111111		36.00

														Pre-test Score		Post-test Score

												Control		18.00		69.00
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		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		113		6.7433628319				Control		6.74		3.21

				TRG		169		4.8047337278				Treatment		4.80		5.66

		PostSum		Control		113		3.2123893805

				TRG		169		5.6627218935

				STLO highest possible score = 12
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		Group Statistics

				Group		N		Mean						Pre		Post

		MJ_PreSum		Control		101		43.702970297				Control		43.70		49.06

				TRG		126		45.126984127				Treatment		45.13		52.10

		MJ_PostSum		Control		47		49.0638297872

				TRG		73		52.095890411

				MJ 1-16

				64 is highest possible score for the scale
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		Group Statistics

				Group		N		Mean						Pre		Post

		DR_PreSum		Control		93		56.9462365591				Control		56.95		58.69

				TRG		130		59.0615384615				Treatment		59.06		60.28

		DR_PostSum		Control		45		58.6888888889

				TRG		71		60.2816901408

				DR highest possible score = 80
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		Group Statistics

				Group		N		Mean						Pre		Post

		V_PreSum		Control		105		27.6666666667				Control		27.67		27.88

				TRG		131		28.786259542				Treatment		28.79		29.72

		V_PostSum		Control		51		27.8823529412

				TRG		74		29.7162162162

				V highest possible score = 36





		0		0

		0		0



Control

Treatment

mean scores

Identification with School Scale 
(all schools combined)



		All Schools

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		101		32.0594059406						Control		32.06		32.74

				TRG		130		33.9230769231						Treatment		33.92		35.39

		BD_PostSum		Control		47		32.7446808511

				TRG		76		35.3947368421

				BD highest possible score = 40

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		16		34.44						Control		34.44		31.67

				TRG		25		34.60						Treatment		34.60		36.39

		BD_PostSum		Control		18		31.67

				TRG		23		36.39

												**p < .01

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		11		33.36						Control		33.36		33.44

				TRG		12		33.08						Treatment		33.08		35.00

		BD_PostSum		Control		9		33.44

				TRG		12		35.00

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		36		31.50						Control		31.50		33.40

				TRG		66		34.21						Treatment		34.21		34.95

		BD_PostSum		Control		20		33.40

				TRG		41		34.95

						Mean		N

		school 1		BD_PreSum		34.6086956522		23.00								pre		post

				BD_PostSum		36.3913043478		23.00						Springfield*		33.79		35.26

														R. J. Grey Jr. High School		33.08		35.00

						Mean		N						Overlook Middle School*		34.61		36.39

		school 3		BD_PreSum		33.0833333333		12.00

				BD_PostSum		35		12.00

						Mean		N

		school 4		BD_PreSum		33.7948717949		39.00

				BD_PostSum		35.2564102564		39.00
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		All Schools

		Group Statistics

				Group		N		Mean								Pre		Post

		PreSum		Control		113		23.1415929204						Control		23.14		12.69

				TRG		169		10.100591716						Treatment		10.10		11.66

		PostSum		Control		113		12.6902654867

				TRG		169		11.6627218935

				WOW highest possible score = 50

		Paired Samples Statistics

						Mean		N

		school 1		PreSum		13.24		25.00

				PostSum		15.68		25.00

						Mean		N

						Mean		N

		school 2		PreSum		7.8196721311		61.00

				PostSum		8.2786885246		61.00

						Mean		N

		school 3		PreSum		14.3333333333		12.00

				PostSum		15.5		12.00

						Mean		N

		school4		PreSum		10.2394366197		71.00

				PostSum		12.5070422535		71.00

														post		pre

												Springfield**		12.51		10.24

												R. J. Grey Jr. High School		15.50		14.33

												Westcott Jr. HS		8.28		7.82

												Overlook Middle School**		15.68		13.24
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"When I take a test, I believe I will do well."

1.42
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Match

		All Schools

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		65		7.65				Control		7.65		8.58

				Treatment		64		10.38				Treatment		10.38		11.01

		PostSum		Control		38		8.58

				Treatment		118		11.01

				Match highest possible score = 15

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		13		11.23				Control		11.23		11.33

				Treatment		16		10.88				Treatment		10.88		14.00

		PostSum		Control		15		11.33

				Treatment		24		14.00

										**p < .01

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		8		10.88				Control		10.88		10.80

				Treatment		7		11.71				Treatment		11.71		13.33

		PostSum		Control		10		10.80

				Treatment		9		13.33

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		22		4.41				Control		4.41		3.69

				Treatment		41		9.95				Treatment		9.95		11.92

		PostSum		Control		13		3.69

				Treatment		53		11.92

				Matching  highest possible score = 15

		Paired Samples Statistics

						Mean		N

		school 1		PreSum		10.875		16.00

				PostSum		13.625		16.00						post		pre

												Springfield**		12.36		10.19

												R. J. Grey Jr. High School		12.80		11.60

		Paired Samples Statistics										Overlook Middle School**		13.63		10.88

						Mean		N

		school 3		PreSum		11.6		5.00

				PostSum		12.8		5.00

		Paired Samples Statistics

						Mean		N

		school 4		PreSum		10.1944444444		36.00

				PostSum		12.3611111111		36.00

														Pre		Post

												Control		1.42		1.65
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"When I take a test, I believe I will do well."



WOW

		

		Group Statistics

				Group		N		Mean						Pre		Post

		PreSum		Control		113		6.7433628319				Control		6.74		3.21

				TRG		169		4.8047337278				Treatment		4.80		5.66

		PostSum		Control		113		3.2123893805

				TRG		169		5.6627218935

				STLO highest possible score = 12
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		Group Statistics

				Group		N		Mean						Pre		Post

		MJ_PreSum		Control		101		43.702970297				Control		43.70		49.06

				TRG		126		45.126984127				Treatment		45.13		52.10

		MJ_PostSum		Control		47		49.0638297872

				TRG		73		52.095890411

				MJ 1-16

				64 is highest possible score for the scale
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		Group Statistics

				Group		N		Mean						Pre		Post

		DR_PreSum		Control		93		56.9462365591				Control		56.95		58.69

				TRG		130		59.0615384615				Treatment		59.06		60.28

		DR_PostSum		Control		45		58.6888888889

				TRG		71		60.2816901408

				DR highest possible score = 80
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		Group Statistics

				Group		N		Mean						Pre		Post

		V_PreSum		Control		105		27.6666666667				Control		27.67		27.88

				TRG		131		28.786259542				Treatment		28.79		29.72

		V_PostSum		Control		51		27.8823529412

				TRG		74		29.7162162162

				V highest possible score = 36
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Treatment
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Identification with School Scale 
(all schools combined)



		All Schools

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		101		32.0594059406						Control		32.06		32.74

				TRG		130		33.9230769231						Treatment		33.92		35.39

		BD_PostSum		Control		47		32.7446808511

				TRG		76		35.3947368421

				BD highest possible score = 40

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		16		34.44						Control		34.44		31.67

				TRG		25		34.60						Treatment		34.60		36.39

		BD_PostSum		Control		18		31.67

				TRG		23		36.39

												**p < .01

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		11		33.36						Control		33.36		33.44

				TRG		12		33.08						Treatment		33.08		35.00

		BD_PostSum		Control		9		33.44

				TRG		12		35.00

		Group Statistics

				Group		N		Mean								Pre		Post

		BD_PreSum		Control		36		31.50						Control		31.50		33.40

				TRG		66		34.21						Treatment		34.21		34.95

		BD_PostSum		Control		20		33.40

				TRG		41		34.95

						Mean		N

		school 1		BD_PreSum		34.6086956522		23.00								pre		post

				BD_PostSum		36.3913043478		23.00						Springfield*		33.79		35.26

														R. J. Grey Jr. High School		33.08		35.00

						Mean		N						Overlook Middle School*		34.61		36.39

		school 3		BD_PreSum		33.0833333333		12.00

				BD_PostSum		35		12.00

						Mean		N

		school 4		BD_PreSum		33.7948717949		39.00

				BD_PostSum		35.2564102564		39.00
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		All Schools

		Group Statistics

				Group		N		Mean								Pre		Post

		PreSum		Control		113		23.1415929204						Control		23.14		12.69

				TRG		169		10.100591716						Treatment		10.10		11.66

		PostSum		Control		113		12.6902654867

				TRG		169		11.6627218935

				WOW highest possible score = 50

		Paired Samples Statistics

						Mean		N

		school 1		PreSum		13.24		25.00

				PostSum		15.68		25.00

						Mean		N

						Mean		N

		school 2		PreSum		7.8196721311		61.00

				PostSum		8.2786885246		61.00

						Mean		N

		school 3		PreSum		14.3333333333		12.00

				PostSum		15.5		12.00

						Mean		N

		school4		PreSum		10.2394366197		71.00

				PostSum		12.5070422535		71.00

														post		pre

												Springfield**		12.51		10.24

												R. J. Grey Jr. High School		15.50		14.33

												Westcott Jr. HS		8.28		7.82

												Overlook Middle School**		15.68		13.24
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